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Problem
America is a country enriched with a diversity of 
cultural backgrounds. Information on Chinese-American 
children and their families is limited even though the 
Chinese are one of the main minority groups in America and 
increasingly more Chinese are migrating here. This study 
sought to use the Kinetic Family Drawing (KFD) as a tool to 
gain information about how Chinese-American children 
perceive themselves and their family relationships.
Method
The KFD was administered to 146 Chinese-Americans 
from three schools in Northern California: one in Oakland 
Chinatown, one in San Francisco Chinatown, and one private
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
suburban San Francisco school. The 71 Caucasian-American 
subjects were children from two private schools in nearby 
areas. Both sample groups were non-clinic children from 
grades 3 through 6. The data were analyzed qualitatively, 
descriptively, and quantitatively by t-tests and analysis of 
variance.
Results
The KFD depicted the type of family that reflects 
Chinese culture. The overall communication level was low, 
and the mother was the most nurturing figure. Drawings 
depicting families doing things together or parents playing 
with children were rare. The most common mother and father 
actions were mother cooking and father reading the 
newspaper. The girls drew themselves most often doing 
homework, and the boys drew themselves playing ball.
The findings showed that some of the traditional 
Chinese family values have been replaced by American values. 
The variables of place of birth, length of time lived in 
America, and language preference all have a relationship 
with the acculturation process for the Chinese-American 
children.
The findings confirm that there were differences 
between the KFDs of the Chinese-American and Caucasian- 
American children. The Caucasian-American families were 
more interactive and communicative. Boys were most often 
drawn playing ball while girls were drawn reading and 
eating.
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Conclusions
The KFD reflects both the values of children and 
their culture and appears to be useful for cross-cultural 
comparisons. Chinese-Americans, though still holding some 
of the traditional cultural values, have assimilated the 
American culture. Recent immigrant families appear to be 
more traditional than families who have lived in the United 
States a longer period of time.
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C H A PT E R  I
INTRODUCTION
Societies have experienced globalization due to 
recent technological advancements which have shortened 
distances around the world. However, a lack of 
understanding of cultural diversity may cause many 
misunderstandings, which in turn become obstacles to 
favorable cross-cultural relationships. The intensely 
interdependent nature of the world community means there is 
a need to increase knowledge of other cultures (Bartlett, 
1988) .
Differences between Western and Eastern cultures 
often cause surprises and misinterpretations. Redding 
(1980) pointed out that these differences cause problems 
because individuals lack the ability to step out from their 
own world views and accept the possibility of other 
alternatives. America is a country enriched with a 
diversity of cultural backgrounds. Between 1950 and 1980, 
the percentage of the predominant population— Caucasian 
White— decreased from 89% to 83% (Momeni, 1984). Social 
science research has focused primarily on middle-class 
Caucasian subjects, neglecting other ethnic groups that make
1
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up the American society and other cultures in the world. 
Understanding the reality of other cultures leads toward 
social harmony between different ethnic groups, which in 
turn will contribute to the advancement of societies.
Statement of the Problem
In 1978, in recognizing the need to include cultural 
and minority group experiences in promoting human welfare, 
the President1s Commission on Mental Health urged that 
particular attention be paid to the needs and problems of 
ethnic minorities (Sue & Morishima, 1982).
The realization of the need for change is only a 
motivator— necessary but not enough for actualization. Bond 
(1938) observed that information on Chinese children and 
their families is limited, even though China has a long 
history and is one of the largest populations in the world. 
For more than 2,000 years many Chinese have continued to 
leave their homeland in order to improve their living 
conditions. Beginning in the 18 40s, the Chinese began 
coming to the United States (Sue, 1981). Since then, from 
1961 to 1986, 2,445,000 Chinese people migrated to the 
United States from mainland China, Taiwan, and Hong Kong 
(Levy, 1989). Inevitably, when different cultural groups 
interact, acculturation will be experienced by those who 
have arrived most recently. Evidence of cultural conflict 
is more likely to be experienced within the family— the 
major transmitter of values.
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Since Burns and Kaufman (1970) developed the Kinetic 
Family Drawing (KFD), it has been a popular instrument among 
psychologists for assessing self-perception and family 
relationships of children. Though it appears to be a viable 
instrument for assessing children's perspectives of self and 
family relationships, most studies of the KFD have been 
focused on the White population in the United States, with a 
few limited studies on other cultures (Burns, 198 2; 
Cabaungan, 1985; Cho, 1987; Shaw, 1989). Habenicht (1990) 
pointed out that many clinicians appear to use the KFD 
without considering the impact of culture on the child's 
drawing.
Cho (1987) did a validity study of the KFD among 
Chinese children in Taiwan (an island where almost all the 
residents are Chinese) and demonstrated the usefulness of 
the KFD for the Chinese population. Though she provided 
descriptive data of the KFDs of this population as a step 
toward establishing norms, no study has been done on 
Chinese-American children, comparing this group with 
Caucasian-American children.
Purpose of the Study
The primary purpose of this study was to describe 
the perceptions of self and family relationships of Chinese- 
American children in grades 3 to 6 as revealed in their 
Kinetic Family Drawings. A secondary purpose was to compare 
the KFDs of Chinese-American children with those of
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithou t p erm issio n .
4
Caucasian-American children of the same grades.
Research Questions
This study sought to answer the following guestions:
1. How do Chinese-American children draw their 
families?
2. What is the difference between male and female 
Chinese-American children in their perceptions of self and 
family relationships as revealed in their KFDs?
3. How does the degree of acculturation among 
Chinese-American children affect their perceptions of self 
and family relationships as revealed in their KFDs?
4. How do the KFDs of Chinese-American and 
Caucasian-American children differ?
Statement of Hypotheses
No hypothesis was generated from the first research 
question as the data were treated descriptively. For the 
rest of the research questions, the following hypotheses 
were formulated:
Hypothesis 1
There is a significant difference between the mean 
scores of the self-perception and perception of family 
relationships of Chinese-American boys and girls as revealed 
by their family drawings.
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Hypothesis 2
There is a significant difference between the mean 
scores of the seif-perception and perception of family 
relationships of the first- and second-generation Chinese- 
American children as revealed by their family drawings.
Hypothesis 3
There is a significant difference between the mean 
scores of the self-perception and perception of family 
relationships of Chinese-American children, as revealed by 
their family drawings, according to the length of time they 
have lived in the United States.
Hypothesis 4
There is a significant difference between the mean 
scores of the self-perception and perception of family 
relationships of the Chinese-American children as revealed 
by their family drawings between those who prefer to speak 
English, those who prefer to speak Chinese, and those who 
prefer to speak both.
Hypothesis 5
There is a significant difference between the mean 
scores of the self-perception and perception of family 
relationships of Chinese-American children and Caucasian- 
American children as revealed by their family drawings.
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
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Theoretical Framework
Domino and Hannah (1987) have identified two major 
theoretical approaches in understanding the process of 
socialization:
Cognitive development theorists (e.g. Kohlberg,
1964; 1969) focus on cognitive maturation through a 
series of culturally invariant stages reflecting a 
universal development from egocentrism to autonomy, 
whereas social learning theorists (e.g. Bandura & 
Walters, 1963; Bronfenbrenner, 1962; Whiting & Child, 
1953) argue that socialization reflects cultural 
variance and culturally related variables. (p. 73)
Studies of the Kinetic Family Drawings by Cho (1987) 
and Shaw (1989) show that the socialization process hardly 
exists in a cultural vacuum and that the elements of 
socialization will always be affected by the wider culture. 
This process is revealed in children's KFDs.
A primary difficulty faced by the Western culture in 
understanding Eastern cultures is not being able to 
appreciate the "high-context" nature as compared to their 
individualistic world view (Hall, 1976). Westerners find it 
difficult to appreciate the networks of influences and 
relationships typical of a high-context culture and the idea 
that a person is not an individual, but inextricably bound 
up with his/her context. While Western civilization aims at 
the full development of self as the ultimate goal, Redding 
(1980) concluded that, for the Chinese, the social needs are 
more important than autonomy and self-actualization. There 
are fairly significant differences between the Western and 
Chinese cultures, and these often cause surprises and
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
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misinterpretations of cultures.
The individualistic pattern stresses egalitarianism, 
voluntarism, and independence, whereas collectivism 
emphasizes values such as hierarchy, paternalism, and 
interdependence. This gives it a global generality and 
"fails to capture both the variation in conceptions 
distinguishing different Western or non-Western cultures and 
the subtleties of conceptions held in particular cultures" 
(Bond, 1988, p. 273).
Triandis (1972) differentiated the "emic" and "etic" 
approaches in the study of culture. The "emic" approach 
focuses only on one culture, whereas the "etic" approach 
emphasizes the universal, culture free, or pancultural. He 
cautioned that if one confuses "emic" with "etic" concepts, 
the problem occurs of having theories and practices applied 
inappropriately across cultures.
Triandis (cited in Bond, 1988) also stressed that 
the validity of psychological theories depends on the 
population to which they are applied. What is perceived as 
most useful in New York may not be useful in Beijing. Since 
human nature is the same among all nations, the fundamental 
basics of psychology are valid across the world. But due to 
varied influences of cultures, some very important details 
about how these basics work are very different, sometimes 
reducing the validity of many theories.
Ogbu (1981) argued that because child rearing was
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8
geared toward the development of instrumental competencies 
required for a particular culture, it varies from one 
cultural group to another. Therefore the conventional 
research approach which used White middle-class child- 
rearing practices as the standard may not be useful in 
understanding minority groups' child-rearing practices.
In the early socialization process, a child 
experiences a micro-world. Only when the child grows older 
does he/she become aware of the fact that there is a macro­
world that is shaping this micro-world. The process depends 
not only upon the individual particularities of the adult 
who takes care of the child, but also upon the various 
social groups or culture to which the adults belong. The 
child will experience different micro-worlds, even including 
such physiological processes of feeding and toilet training, 
according to the macro-world in which he or she is embedded 
(Rose, 1979).
The socialization process hardly exists in a 
cultural vaccum, but is affected by culture. In any 
society, one can expect to see some relationships between 
the norms of socialization and cultural values. Therefore 
it would not be surprising to find parents, brought up in a 
culture with strong beliefs in harshness of spirit, treating 
their own child somewhat harshly (Danziger, 1970).
Socialization is a complex dialectical process in 
which the child is changed and absorbed into the cultural
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
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setting of the socializing group, but the socializing group 
is also changed by the inclusion of the child. "Social 
structure at the macrolevel influences minute social 
interactions on the microlevel, but the accumulation of 
individual social interactions at the microlevel may 
eventually have an impact on the structure as individual 
members accommodate to or resist enculturation" (Miller, 
1988, p. 14).
Cultural change is closely connected with the values 
and beliefs people have (Kammeyer, 1987). It influences the 
perceptions and behavior patterns of a society and 
penetrates to families. These may occur gradually or 
quickly. Chinese-American families experience 
acculturalization stress factors which might impact the 
quality of family relationships.
In reviewing the literature on cross-cultural 
experiences, Brislin (1981) was struck by the similarities 
he found in people1s experience despite their different 
roles and the different places in which they lived. 
Immigrants feel a sense of uprootedness and isolation, 
contributing to difficulties among family relationships. 
Chinese individuals arriving in the United States may be 
aware that they will face unfamiliar customs when 
interacting with people of different cultures in America, 
but are less prepared for the impact on their affective 
experiences— anxieties, emotions, prejudices, and sense of
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belonging (Brislin, Cushner, Cherrie, & Yong, 1986).
Sue and Morishima (1982) proposed that culture 
conflict occurs whenever:
1. members of one culture come into prolonged and 
close contact with the norms, values, and 
behavioral patterns of another culture;
2. the two cultures significantly differ from each 
other;
3. conformance to each culture is rewarded and 
socialized, (p.87)
Progressive acculturation would be expected if contact
continues to occur.
Fong's study (19 65) on the Chinese found that those 
who have lived in America for several generations, who have 
American citizenship status, and who live outside an ethnic 
community are more acculturated to American society than 
those who have been in America a shorter time, are not 
American citizens, and live within an ethnic community.
Lastly, Bond (1991) stressed that statements about 
cultural differences are generalizations only. One may 
think the Chinese are very different from Americans, but 
this is not true for all Chinese. Some may deviate from 
their own group and become more like members of the other 
group than those of their own. A sociological approach, 
balanced with a psychological approach, is essential in 
understanding family dynamics among the Chinese-Americans.
The family is the basic foundation of a society.
From an understanding of how families function, one can 
progress to an understanding of a nation or people. Reviews
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of literature on the KFD have shown that it is an 
appropriate tool for enhancing understanding and, hence, the 
positive development of families. This development of self- 
concept and family interpersonal relations appears to be 
sensitive to cultural factors (Habenicht, 1990).
The most basic assumption of projective drawings, 
including the KFD, is that a child's psychomotor response—  
drawing— contains nonverbal, symbolic messages (Cummings, 
1986). Children's drawings are signs of unconscious need, 
conflicts, and personality traits. They reflect their 
attitudes and those concerns which are most important to 
them at the moment of drawing (Koppitz, 1968). Goodenough 
(1931) proposed that:
the drawings of young children fulfill a very 
different purpose from that of the art products of older 
children or adults. They must be looked upon as a 
universal language of childhood whereby children of all 
races and cultures express their ideas of the world 
about them. They belong not to the realm of aesthetics, 
but to the realm of thought and expression (19 31, p.
505 ) .
Koppitz (1983) stressed that a projective drawing is 
not a test and cannot be treated as such. It serves as a 
natural expression for children and is a nonverbal language. 
The analysis of drawings should always include both the 
"whole" and "unusual signs" which may indicate underlying 
concerns. Because a certain attitude can be expressed in 
different ways on a drawing and because one sign may have 
several meanings, it is important to combine drawings with 
other diagnostic instruments, observations of the child, and
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background information in diagnosing children's problems.
She further commented that drawings tended to reflect 
children's attitudes of the moment and, therefore, might 
change over time. As children get older, both the gualities 
and implications of drawings will change and drawing becomes 
unnatural for many adolescents.
In her validity study of the KFD among children in 
Taiwan, Cho (1987) cautioned that each culture should be 
considered when making interpretations. Generalizations 
should not be made of Chinese children based on data from 
Caucasian children and vice versa (Bootzin & Acocella,
1988 ) .
Since the socialization process for children is 
clearly influenced by culture, studies of chiJdren from 
different cultures need to use instruments which are 
sensitive to these processes. The Kinetic Family Drawing—  
from the tradition of projective test— appears to meet this 
need.
Importance of the Study
The American population is composed of people from 
many different racial origins. Teachers in America meet 
children from ail over the world who bring with them a 
knowledge of the social world that is unique to their 
cultural background. As DiMartino (1989) pointed out, 
values and beliefs have a profound impact on school 
adjustment and success. American schools have recently
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launched a multicultural curriculum (Cassidy, 1991). In 
supporting this, Thomas Sobol, New York's commissioner of 
education, said: "The welfare of our society depends on our 
ability to bring what we still call the minority young 
people into the educational, political and social 
mainstream" (p. 15).
One major feature of the 20th century is that more 
and more people will have extensive interaction with people 
of other cultures. People are socialized and become 
accustomed to doing things that their own culture defines as 
proper and good. When they meet people with different 
practices from other cultures, the common responses to this 
confrontation may cause intense dislike (leading to 
prejudice), negative labels (stereotypes), or even refusal 
to interact with others (discrimination). Thus difficulties 
may arise because of this extensive cross-cultural 
interaction (Brislin et al. , 1986 ). A better understanding 
of other cultures will help avoid misunderstanding and 
foster a new appreciation for others.
This study provides information which will assist 
teachers, social workers, counselors, and psychologists in 
gaining insight into Chinese-American children's cultural 
heritage, their shared belief, and presuppositions.
Delimitation of the Study 
The children under study were limited to those who 
live in Northern California and who attend a particular
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school. The two ethnic samples only included children from 
grades 3 to 6. It was not the purpose of this study to make 
generalizations to other populations.
Limitations of the Study
1. The Chinese-American children were considered as 
one homogenous group regardless of where they came from.
The sample did not represent the entire Chinese-American 
population.
2. The sample included only those schools and 
individual children who were willing to participate. 
Consequently, the subgroups of the Chinese sample were 
small.
Definitions of Terms 
In this study, frequently used terms are defined as
follows:
Acculturation: "Acculturation comprehends those 
phenomena which result when groups of individuals having 
different cultures come to continuous first-hand contact, 
with subsequent changes in the original cultural patterns of 
either or both groups" (Redfield, Linton, & Herskovits,
1936) .
Chinese-American child: A child whose parents are
Chinese and who is living in the United States.
Caucasian-American child: A child whose parents are
White and who is living in the United States.
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Culture: The mode of thought, behavior, and 
production that are passed from generation to generation by 
ways of communicative integration??. it encompasses 
everything made or thought by humans. The three major 
dimensions are (1) ideas (ways of thinking that organize 
consciousness); (2) norms (accepted ways of doing or 
carrying out ideas); and (3) material culture (patterns of 
processing and using the products of culture) (Kornblum, 
1991).
Socialization: "The process whereby the helpless
infant gradually becomes a self-aware, knowledgeable person, 
skilled in the ways of the culture into which he or she is 
born." (Giddens, 1991). It is the shaping of a person's 
social being (Rose, 1979).
Assumptions
For the purpose of this research, the following 
assumptions were made:
1. Children participating in this study were able 
to understand and follow the instructions of the KFD.
2. Children could project unconscious feelings 
through the KFD.
3. Children provided valid and reliable demographic 
information.
4. The KFD reveals cultural differences of varied 
ethnic groups.
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Organization of the Study
Five chapters are contained in this study.
Chapter 1 includes the introduction, statement of 
the problem, purposes of the study, research questions, 
statement of hypotheses, theoretical framework, importance 
of the study, delimitation and limitations of the study, 
definition of terms, and assumptions.
Chapter 2 reviews the literature on Chinese culture, 
Chinese-Americans, Chinese family and socialization of 
children, acculturation, socialization comparison, culture 
and self-concept, and the KFD.
Chapter 3 describes the methodology which includes 
the type of research, population and sample, sample size, 
variables, instrumentation, procedures, null hypotheses and 
statistical analysis, and qualitative analysis.
Chapter 4 provides the different findings.
Chapter 5 contains a summary of the study, 
discussion of the results, conclusions and recommendations 
for further research.




The literature review in this chapter includes the 
following areas: the Chinese culture, Chinese-Americans, the 
Chinese family and socialization of children, acculturation, 
socialization comparison, culture and self-concept, and the 
Kinetic Family Drawing.
Chinese Culture 
Hofstede and Bond (1988) believe that "specific 
nations have specific cultural traits that are rather sticky 
and difficult to change in any basic fashion, although they 
can often be modified" (p. 6). The Chinese culture has 
strong roots in Kong Fu Ze, renamed Confucius by Jesuit 
missionaries, who dates back more than 2500 years. He was a 
wise scholar who served as a high civil servant in China 
around 500 B.C. His teachings were recorded by his 
disciples and have greatly influenced the Chinese people. 
Thus, he holds a respected position comparable to that of 
the Greek philosopher Socrates. Hofstede and Bond (1988, 
p. 8) summarized his key principle teachings as follows:
1. The stability of society is based on mutual
17
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relationships between people. Basically there are five 
relationships: Wuiun, (a) ruler/subjects, (b) father/son,
(c) older brother/younger brother, (d) husband/wife, and (e) 
older friend/younger friend. These relationships are 
described as mutual, complementary obligations in which the 
junior partner respects and obeys the senior while the 
senior protects and has consideration for the younger 
partner.
2. The family is the prototype of all social 
organizations. A person is not an individual by him/herself 
but is a member of a family. It is important to restrain 
one's individuality in order to maintain harmony in the 
family. Harmony is found in the maintenance of one's 
"face," which means one's dignity. Social relations are to 
be conducted so that everyone's face is maintained. "Giving 
face" means respecting others. Ancestors play an important 
role.
3. The very basic human charitable nature consists 
of treating others as one would like to be treated.
4. Aims in life consist of trying to acquire skills 
and education, working hard, not spending more than 
necessary, being patient, and persevering. Moderation is 
enjoined in all things.
The focus on the group in Chinese culture can be 
traced back to the agricultural needs of the Chinese people 
today (especially in China) and long ago. A good harvest of
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rice depends much on cooperation among the members of a 
village. Villages develop strong bonds in which the welfare 
of the group is more important than that of the individual 
(Brislin et al., 1986).
Chinese-Americans 
The Chinese people have an ancient tradition of 
migration (Redding, 19 90). Trade between China and other 
countries began during the reign of the Han emperor, Wu Ti 
(140-87 B.C.). Chinese merchants traded via Sinkiang and 
Tibet with Central Asia and parts of Eastern Europe. Since 
then, for more than 2,000 years, many Chinese have continued 
to leave their homeland (mainland China) in order to have a 
better life (Yao, 1978).
The overseas Chinese have still remained Chinese, in 
some deep and significant sense. The name given to them is 
"hua ch'iao", in which "hua" means Chinese and "ch'iao" 
means a short-term visitor. Therefore, having sojourned for 
centuries does not change their expectations that eventually 
they will return to their motherland (Redding, 1990).
Between 1950 and 1980 the total U.S. population grew 
at an average annual rate of 1.34%; the White population 
grew at an average of 1.11%, and the Chinese at 5.6%
(Momeni, 1984). Hong (1984) found that the Chinese-American 
population is about 300% greater than 25 years ago. 
Immigrants from Taiwan and Hong Kong were the major cause 
for this dramatic increase.
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Viewing from a socio-historical standpoint, Glenn 
(1983) pointed out that Chinese-American immigrant families 
had faced a variety of economic, social, and political 
constraints that had shaped family life. On the other hand, 
they had displayed resourcefulness in devising strategies 
that resulted in three distinct family types corresponding 
to different historical periods. The split-household type, 
prevalent until 1920, consisted of married men who went 
abroad to specialize in income-producing activities; this 
led to complete separation between husband and wife. The 
small-producer type became common after the late 1940s when 
women were allowed to join their spouses and engage in 
small-scale enterprises. Close family relationships 
resulted from the enforced togetherness and interaction 
required in the business. Predominant among immigrants 
arriving after 1965 was the dual-wage type, in which the 
husband and wife engaged in wage work outside the family.
As a result, there was little shared activity between parent 
and child and the tie between them became attenuated.
Yuan (1969) noticed that the percentage of foreign- 
born Chinese-Americans had dropped from 70% in 1920 to 40% 
in 1960. There was also a disappearance of many low status 
jobs such as laundrymen and lonely sojourners, but an 
increase in the number of white-collar Chinese workers. 
Though this resulted in a new occupational image of the 
Chinese in the United States, the unfavorable stereotype may
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still have remained in some of the majority groups for 
future generations (Weiss, 1970).
Hart and Conlon (1977) identified some generalized 
behavioral characteristics of different cultures in America 
and the educational problems that may arise when cultural 
differences are combined with learning skill deficiencies. 
They described Asian-Americans as being intelligent, 
industrious, neat, polite, quiet, respectful, and appearing 
to be model students. Sung (1979) also generally described 
Chinese children in America as doing well academically with 
few behavior problems. But due to their nonverbal culture, 
Hart and Conlon (1977) believed they needed special 
development in interpersonal and verbal skills.
In comparing 23 6 freshman Chinese-American students 
to all other students at the University of California, Sue 
and Kirk (1972) found that Chinese American students:
a. scored higher on quantitative and lower on 
verbal and combined sections of the ability 
test;
b. tended to be more interested in physical 
sciences, applied technical fields, and business 
occupations, and less interested in social 
sciences, aesthetic-cultural fields, and verbal- 
linguistic vocations; and
c. more conforming, less socially extroverted, 
preferred concrete-tangible approaches to life, 
and experienced greater emotional distress than 
other students, (p. 471)
They concluded the differences were related to the 
subcultural values of the Chinese-Americans.
Yao's study (1983) on 92 American-born Chinese high 
school students, selected from a local Chinese church in
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Houston, Texas, found that they possessed a bicultural 
identity with a strong attachment to their Chinese heritage, 
a high level of self-esteem, early acceptance of racial 
differences, and proximity to ethnic social contacts. They 
also had assimilated American cultural values as manifested 
by their use of English and a more distant relationship with 
their parents, and were receptive to social integration.
Though the Chinese in America have exceeded the 
national median income and completed a higher median number 
of grades than all other groups, history tells of how older 
Chinese (the first minority group to leave Asia), 
experienced discrimination and difficulty. Sue (1981) 
countered the popular belief that Asian-Americans are model 
minorities who experience no great difficulties in society 
and pointed out that they did face significant prejudice and 
discrimination.
Chinese Family and Socialization of Children
Emphasis is given to the importance of the family to 
all Chinese. The Chinese child is socialized to regard home 
as a refuge against the arbitrariness of the outside world. 
Life within the family is supportive; away from it, rough 
and uncaring. A child's life cycle is characterized by an 
indulged infant, a restrained toddler, and a disciplined 
schoolchild (Chan, 1977; Redding, 1990). Three main themes 
that dominate their development are: the control of 
aggression, the repression of sexuality, and the desire to
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achieve. During this developmental process a child is 
constantly to put other family members before himself, to 
share the pride and shame. Family relationships are a 
lifelong affair that extend past death, and mutual support 
includes relatives (Bond, 1991).
In discussing early education in China, Chan (1977) 
mentioned that one of the central features was the stress on 
the centuries-old value of "we the large family." For 
hundreds of years (though it is still true for some 
families), child rearing was a responsibility shared by the 
family and community. The young child was cared for by many 
adults and older children and developed a sense of awareness 
of other people. From an early age, the child began to 
learn that he/she was an integral part of the family whole 
and that, although young, he/she would have social 
consequences for the family. Education was focused on 
teaching obedience, discipline, responsibility, respect, and 
consideration for others, and appropriate manners in 
relating to family members and relatives.
In the traditional family, age, sex, and 
generational status are primary determinants of role 
behavior. Chinese pay great reverence and respect to 
ancestors and elders. The roles of family members are 
rigidly defined, and conflicts within the family are 
minimized. The welfare of the family is of such great 
importance that members are expected to reflect credit on
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the entire family. On the other hand, the entire family 
also shares in the shame of any of its members (Sue, 1981).
Sollenberger (1968) revealed that a cultural 
conflict existed between the American-born youth and their 
China-born parents, but there was a relative absence of 
aggressive behavior in general. His study attributed this 
absence to child-rearing practices, cultural values, and 
family structure. The abundance of nurturance given during 
the early years probably built up a feeling of security 
which may have reduced the hostility to rigid discipline 
later on. The children were usually reared in an integrated 
family. From an early age the children were encouraged to 
not fight or quarrel, but to share. Sollenberger believed 
that many of the Chinese customs were too rigid in the more 
permissive American culture. Unless the parents recognized 
this, the conflict between generations would increase and 
thus they would lose their valuable culture.
Wilson (1980) indicated that in the Chinese culture, 
the mother is the most powerful source of socialization of 
children and is primarily involved with the giving of 
affect. The children are exposed to a lesser degree to a 
masculine figure (i.e., the father) who portrays physical 
aggressiveness. Moreover, the schools place emphasis on 
discipline and cooperation (Sidel, 1972). As a result, it 
is not surprising that in Domino and Hannah's studies (1987) 
of story completion are found stories by Chinese children
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
25
containing fewer elements of physical aggression than in the 
American children's stories.
Bond (1991) explained why Chinese parents exert more 
control over aggression than American parents. First, 
assertive actions by an individual will bring risk to group 
or family cohesion and therefore are avoided. Second, any 
challenge to the established hierarchy by a junior will be 
considered as "revolutionary" and is suppressed. Third, 
aggression may backfire and bring harm which violates filial 
piety, for the Chinese believe "the body with its hair and 
skin is received from your parents; do not cause it harm."
Children's stories express cultural material and 
values. Tseng and Hsu's study (1972) on Chinese children's 
stories found that in the Chinese family system, the ideal 
is to maintain continuity without conflict between 
generations. The stories also often contained authority 
figures whom the children were to obey. A mutual dependence 
between generations expects the parent to protect the child 
and the child, when grown, to return this kindness. In the 
socialization process, the children are taught to place 
great value on family unity and to restrain self-expression 
in the interest of the larger good in order to maintain 
harmony in the family (Fong, 1973).
Smith's research (1989) revealed that Taiwanese 
children, both individually and as a group, are among the 
highest achievers in all international comparisons of
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educational attainment. In exploring the relationship 
between the home life and child-rearing techniques of 
Chinese families in Taiwan and the academic readiness and 
achievement of the children of these families, Smith found 
that family life continues to play an important role today 
and interacts directly with the children's educational 
processes. Modern Taiwan still holds the traditional value 
that the family's reason for being is the children. The 
greatest joy for parents is to see their children succeed in 
school, enter a good university, and have a good career. 
Since the Chinese have often felt vulnerable to 
unpredictable famines and political change, wealth is often 
their only buffer and educational attainment its best 
guarantor (Bond, 1991).
Until the mid-19th century, the focus of 
socialization still centered on males (Chan, 1977). Being 
patriarchical, the Chinese family is headed by the father 
who has unquestioned authority. A good son's primary duty 
is to the father, then as a husband or a father. Females 
play a submissive role to males and are expected to marry, 
become obedient helpers of their mothers-in-law in domestic 
duties, and bear children, especially male ones (Fong, 1973; 
Chan, 1977; Sue, 1981). Though the educational ambitions of 
contemporary Chinese girls have broadened, they may still 
feel that their emerging role is not fully accepted (Fong, 
1973 ) .
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Acculturation
Fong's study (1965) of 336 Chinese college students, 
using an index of generation, citizenship, residence area, 
and social groups, found that as Chinese became 
progressively removed from their ancestral culture and in 
greater contact with the dominant American culture, they 
showed a concurrent increase in their assimilation 
orientation and in their internalization of American 
perceptual norms. As a result, it was not surprising to see 
the disparity between the American- and China-born students 
as they differed in interests, values, ideals, attitudes, 
behavioral propensities, and so on.
As the result of being progressively exposed to 
standards and values of the host culture, Asian-Americans 
experience acculturation and culture-conflict as well (Fong, 
1973). In adjusting, individuals may become "traditionalist" 
by remaining loyal to their traditional values; or 
individuals may become Westernized by rejecting their 
traditional values and thus become a "marginal person"; or 
rebel against parental authority and attempt to develop a 
new identity that reconciles his/her heritage with the 
present situation (Sue, 1981).
In linking the experience of Chinese immigrants to 
that of European immigrants and exploring the impact of 
tradition on their adjustment patterns in America, Wang 
(1988) found that among the Chinese, the "sojourner"
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mentality lasted longer and group cohesiveness remained 
stronger. Factors that attributed to a slower assimilation 
of Chinese immigrants included: stronger and 
institutionalized clannishness and regionalism, a lack of 
modern political procedure, and indifference to 
institutionalized religion in Chinese tradition.
Yau (1990) examined how Chinese-American adolescents 
made decisions about cultural issues which caused conflicts 
between them and their parents. Her findings on 38 
adolescents clarified the stereotyped notion of Chinese- 
American adolescents' individualistic orientation and 
concluded that there was a Chinese-culture impact in their 
reasoning.
Rather than adopting American ways and assimilating 
into the melting pot, Caplan, Choy, and Whitmore (19 92) 
found that the most academically successful Indochinese 
refugee families appeared to retain their own traditions and 
values. Those refugees who held that "the past is as 
important as the future" had children with 3.14 average 
grade point averages (GPAs). Children of those who did not 
hold the preservation of the past as highly had an average 
GPA of 2.66.
Young's study (1972a) on immigrant and local Chinese 
parents in Hawaii found that though cultural changes were 
occurring, the values of traditional China persisted.
The primary vehicle of socialization is language.
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Indeed language is needed for any continuing participation 
in a society, for it is in acquiring language that a child 
is able to communicate socially recognized meaning (Berger & 
Berger, 1979). Language is an important medium in the 
transmission of values. In fact, Fong's study (1965) noted 
that on college campuses across the United States, American- 
and China-born students usually segregated themselves into 
English-speaking or Chinese-speaking groups.
Socialization Comparison
Hofstede and Bond (1988) believe that cultural 
inheritances are not genetically transferred but are 
acquired from the day one is born and continue through 
social relations in a particular society.
In Bernstein's conception of position-oriented and 
person-oriented strategies for socialization (1970), he 
proposed that in cultures where the group is emphasized over 
the individual, adults tend to give positional reasons in 
socialization such as, "Stop it because I said so," which is 
based on the authority inherent in the adult's position. In 
cultures which emphasize the rights and needs of the 
individuals over those of the group, person-oriented 
strategies are more likely to be used. Adults tend to give 
the individual reasons for rules such as, "You might hurt 
yourself if you play with the knife." It is not surprising 
that formal titles, like "Yes, Mr. Chan," have an important 
role in communicating hierarchical relationships among
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adults and children such as seen in Chinese culture which 
emphasizes positional social relations.
Hogan and Elmer (1978) pointed out that 
"individualism" and "rationalism" are among the important 
values that Western social psychologists use without 
conscious awareness. This will lead to underestimation of 
the influence of groups, norms, and culture on people. It 
has fostered a picture of social realities that is 
incomplete and diminishes one's capacity to understand 
others and ourselves.
Domino and Hannah (1987) did a comparative analysis 
of social values of Chinese and American children using 
story completion and found that Chinese stories evidence (1) 
greater social orientation, (2) greater concern with moral- 
ethical uprightness, (3) greater concern with authority, (4) 
greater highlighting of natural forces and chance, (5) more 
affective elements, (6) fewer instances of physical 
aggression, and (7) less economic orientation. Chinese 
children are more sensitive to the natural environment, 
whereas American children tend to control or change their 
environment. American children told stories with emphasis 
upon cause and effect, and more rationality. The authors 
concluded that these results are evidences supporting 
cultural differences which include differential child 
rearing.
Borke and Su's study (1972) found Taiwanese and
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American second graders different in their perception of 
emotional responses to stories, with Taiwanese children 
experiencing more angry reactions and fewer sad reactions 
than the Americans. The difference may have been caused by 
the different child-rearing practices that the American 
mothers used earlier in socializing their children; 
therefore, the adult standards were internalized earlier.
As a result, these American children will feel guilty if 
they feel angry. More than that, it is more acceptable in 
the American culture to feel sad rather than angry when 
frustrated.
Chinese culture focuses more on the role of 
authority (Hsu, 1970) and Chinese child-rearing emphasizes 
expectations of good behavior, cooperation, and obedience 
(Sidel, 1972). Breiner's direct observation (1980) of 
child-rearing in China also found tremendous emphasis on 
discipline and conformity to peer demands. These research 
studies are consonant with Chu's (1979) cross-cultural study 
on 320 Chinese and American second-grade children where he 
found the Taiwanese children more conforming and socially 
dependent.
In studying the differences between Chinese and 
American families, Sung stated:
(The Chinese) father never tries to be a friend to 
his son, nor the mother a big sister to her daughter. 
There is never the informal comradeship or intense 
emotional feelings between the Chinese parent and child 
as there is in American homes. A parent is the 
authority that demands obedience and authority must
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maintain its dignity. (1971, p. 171)
In solving conflicts between generations, the usual 
pattern of fairy tale outcomes from Northern Europe shows 
the child triumphant over the adult. In contrast, it is 
usual in Chinese children's fairy tales to see authority 
triumph at the end even when authority is seen as bad. The 
child who defies authority is to be killed or punished 
(Tseng & Hsu, 1972).
In examining the differences in permissiveness or 
severity of child-training practices between American and 
Chinese middle-class families which produced different 
personalities in the predicted direction, Scofield and Sun 
(1960) concluded that due to the more severe Chinese 
training practices in the areas of aggression, dependence, 
orality, and sexuality, the Chinese students would tend more 
toward the schizothymic than would the American students. 
According to this study, the Chinese sample tended to be 
more withdrawn, shy, suspicious, sensitive, emotionally 
immature, and introverted. However, the researchers 
cautioned against generalizations to the entire Chinese 
population because of the small sample size (40) and 
unigueness of the Chinese population. Nevertheless, the 
researchers believed that the severity of child-training 
practices of the Chinese, as attested by this group, did 
result in significant affective differences between the 
Chinese and Americans.
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Kriger and Kroes (1972), using the Parental Attitude 
Research Instrument (PARI), investigated the differences 
among the child-rearing attitudes of second-generation 
Jewish, Chinese, and Protestant mothers. They found Chinese 
mothers scored significantly higher than both Jewish and 
Protestant mothers on the PARI Control scale. Contrary to 
prediction, there were no statistical differences among the 
Protestants, Jewish, or Chinese on the dimension of 
Rejection.
Chinese socialize their children to restrain 
emotions in order to promote group harmony (Bond & Wang, 
1983). Chinese parents are much stricter about controlling 
their children's aggression than are American parents. They 
want them to be gentle and not to have aggressive and 
competitive behavior (Fong, 1973; Kurokawa, 1969).
Freedman's study (1971), which compared 24 Chinese-American 
newborns (largely Cantonese background) and 24 European- 
American newborns, found Chinese-American newborns less 
emotionally reactive than European-American newborns, and he 
favored a genetic explanation for the difference.
Breiner (1980) commented that although the children 
in China were the most "well-behaved" children he had seen 
anywhere in the world, they were not expressive emotionally 
and lacked spontaneity. The first words they learned were 
"mother" and "father", then "uncle" and "aunt." Words like 
"my," "mine," or "me" were not learned for some time.
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Chinese-Americans of both sexes scored significantly 
lower on the verbal section of the ability test than did 
Caucasians, and Sue (1981) gave the following reasons: (1)
the bilingual background of the home; (2) the limited 
communication patterns at home and the high value placed on 
restraining feeling and verbal communication; and (3) 
reaction against White society's treatment which affects 
self-expression.
Young's study (1972b) on local and immigrant Chinese 
mothers in Honolulu on independence training of children 
found that cultural factors influenced the age of 
independence training. Chinese mothers expected early 
independence in areas which they felt were important, such 
as caretaking and academic achievement, but not in areas 
like social interaction of their children with peers. The 
Asian parents' concern with academic achievement is 
reflected in the independent study of Indochinese students 
who spend an average of 3 hours and 10 minutes after school 
per day in their studies during high school; in junior high, 
an average of 2 and a half hours; and in grade school, an 
average of 2 hours and 5 minutes. In comparison, American 
students study about 1 and a half hours per day at the 
junior and senior high school levels (Caplan et al., 1992).
Culture and Self-Concept
Bond and Cheung (1983) observed that remarkably 
little research had been done on the self-concept in
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cultures outside the North American and Northern European 
axis compared to the amount of research on other topics.
They believe the possible cause may be due to the pervasive 
ideological bias of individualism in those particular 
geographic locations. But often the connotation that the 
self is discrete and voluntary is either ignored or even 
devalued in those cultures high on collectivism.
American psychologists seem more obsessed with the 
concept of "self," while Chinese psychologists appear more 
interested in modernization, leadership, and the early 
identification of learning ability (Bond, 1991). Even with 
the limited studies in discovering how the self is 
constructed in non-Western cultures, Bond and Cheung (1983) 
described most of the previous work in this area as having 
the problem of "cultural imperialism combined with a dose of 
laziness" (p. 154). They further commented that:
research is undertaken by selecting instruments, 
typically originating in the United States, translating 
them into the language of the culture being explored, 
and comparing the results against American norms. (p. 
154)
The problem is that these imported tools "may fail 
to provide the respondents with categories which are 
relevant or meaningful with respect to their particular 
perceptions" (Jones, Sensenig, & Haley, 1974, p. 36).
Triandis (1988) observed that most contemporary 
social psychology has been developed on the basis of data 
from individualistic cultures. As a result there has been a
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neglect of behavioral patterns that do not commonly exist in 
individualistic cultures. For example, the concept of 
perscnhood is markedly varied across different cultural 
groups. Miller (1988) observed, that though all cultures 
recognize the individual as an experimental agent, most 
cultures do not have an emphasis on the individualistic 
aspect of a person as in America. Geertz (1975) claimed 
that:
the Western conception of the person as a bounded, 
unique, more or less integrated motivational and 
cognitive universe, a dynamic center of whole and set 
contrastively both against other such wholes and against 
its social and natural background, is, however 
incorrigible it may seem to us, a rather peculiar idea 
within the context of the world's cultures. (p. 48)
An individual's self-concept includes the private 
self, which is what one thinks about himself/herself and the 
public self, which is the way one presents himself/herself 
to others. The private and public selves both contain 
personal and social identities. One's personal identity is 
derived from one's unique characteristics, whereas one's 
social identity is derived from one's knowledge and 
emotional attachment to his/her membership in a group. It
has been suggested that group memberships are more important 
for self-conceptions in collectivistic cultures like the 
Chinese than in individualistic cultures like America 
(Gudykunst, 1988).
A crucial point in understanding the development of 
Chinese children is the concept of the social self (Chan,
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1977). The West refers to child development as the 
development of the "individual self," whereas the focus of 
Chinese children is on the "social self"— his/her 
relationship to other people; it is the sense of self as 
being an integral part of the group. The development of the 
"individual self" and the "social self" are not perceived as 
mutually exclusive, but with a stronger emphasis on the 
social self in Chinese cultures. The social self is rooted 
in the concept of a large family which is derived from the 
pattern of extended family in China's past. A child calls 
adults, other than his parents, uncle or aunt due to this 
broader meaning of human bond.
Cross-cultural comparisons of self-concept have 
typically used structured inventories produced in America 
and therefore may prevent culturally unique elements and 
contents from appearing (Bond & Cheung, 1983). To overcome 
this problem, Bond and Cheung used the Twenty Statements 
Tests, an open-ended inventory to assess cultural influences 
on self-concept among university students in Japan, the 
United States, and Hong Kong. Although a Buddhist and 
Confucian heritage is common to both Oriental groups, this 
study clearly distinguished the Hong Kong Chinese from the 
Japanese. In explaining this, Bond and Cheung said that:
Hong Kong University students have generally 
received much of their education in the English 
language, using texts often written by British or 
American authors. It is perhaps this influence that 
pulls the style of characterizing the self in the 
American direction, (p. 164)
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They were not sure whether other Chinese samples away from 
Hong Kong would show such a pattern. The authors concluded 
with the emphasis that:
the self-effacement of the Japanese and the relative 
neutrality of the Chinese probably serve important 
social functions in their respective cultures. So, for 
example, a negative view of the self may be important in 
maintaining the dynamics of "amaeru", that peculiar 
Japanese form of interpersonal bonding. Or, the Chinese 
modesty in self-evaluating may be an important element 
in maintaining group cohesiveness. At this stage the 
cultural differences must not be seen as implying the 
differences in adjustment they might indicate in 
American society, (p. 168)
Bond (1991) has observed that the Chinese tend to 
speak, less to their young children than Americans do, but 
regard them as physical extensions of themselves rather than 
as separate thinking beings. This nonverbal relating 
pattern may be linked to the subsequent verbal inhibition of 
the Chinese outside their family and seems to affect their 
performance in verbal tests of intelligence.
In exploring the relationship between self-esteem 
and ethnic identity, Yao's study (1983) on Chinese-American 
teenagers found that early awareness of ethnic differences 
had little effect on the sample's self-esteem. In fact, 
about 65% of them revealed that they had good relationships 
at school. Yao thought it was possible that their high 
self-esteem contributed to these positive feelings. A high 
percentage (93%) showed appreciation of their ethnic 
background and pride at being Chinese which might also have 
fostered their self-esteem.
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A large part of one's self-concept is determined by 
the unique life circumstances and the different roles one 
plays in daily social interactions. Sex roles, which is one 
of the various roles, are changing today toward androgyny, 
but some cultures still adhere to the more traditional sex 
roles (Scheier & Carver, 1980).
Chiu's study (1989) investigated the self-concept of 
Cambodian children who had experienced war, turmoil, and 
refugee camp life. Their self-concepts were a little low 
when compared with the normative sample.
Paschal and Kuo (1973) stated that cross-cultural 
comparisons between Chinese and Americans on self-concept 
are very rare, and previous research indicated that the 
Americans had a marked tendency to overrate their desirable 
traits and underrate their undesirable traits, whereas 
Chinese subjects tended to underrate themselves. Their 
study (1973) presented the striking finding that there were 
no significant differences on mean scores of self-esteem 
between the Taiwan-Chinese college students and their 
American counterparts. They believed the Chinese college 
students in Taiwan are quite Westernized in the way they 
look at themselves.
The Kinetic Family Drawing
Kinetic Family Drawing as 
a Protective Technique
Children's drawings have long been used by
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
4 0
psychologists for assessment of many aspects of personality 
(Klepsche & Logie, 1982). The KFD developed by Burns and 
Kaufman (1970) is one method of assessing children's family 
drawings. Hulse (1951) initially hypothesized that 
children's family drawings provided information concerning 
the children's perception of family members and their 
interaction patterns.
However, Hulse's method, now called Draw-A-Family 
(DAF), only asks a child to "draw your family," and the 
results tend to be rigid and non-interacting. To overcome 
this limitation, Burns and Kaufman (1970, 1972) and Burns 
(1982), based on their experience with 10,000 drawings from 
children, developed the KFD which asks a child to draw a 
picture of everyone in his family, including himself, doing 
something. In this way, the child is encouraged to depict 
his/her family as a dynamic and active unit. This tool 
purports to assess children's self-concept and perception of 
the interpersonal relationships within the family (Mostkoff 
& Lazarus, 1983). "Kinetic Family Drawings is a popular 
projective instrument that has been used extensively in 
clinical work with children and adolescents" (Stawar & 
Stawar, 1989, p. 143). "Children's drawings have probably 
always attracted interest because of their immediate 
emotional appeal; but only for about a century have they 
been subjected to systematic, scientific studies"
(Mortensen, 1991, p. ix).
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Knoff and Prout (1985) believed that the use of 
projective drawing in assessing children's and adolescents' 
personalities will continue to be popular in psychology.
They can be used in many ways: (1) as an "icebreaker" 
between the examiner and the child; (2) as a sample of 
behavior that involves a child's reactions to a one-to-one 
child-examiner interaction; (3) as a projective technique 
that gives insight into the interaction between a child's or 
adolescent's personality and their perceptions of 
relationships among peers, significant other, family, and 
school; and (4) as a technique linked to a clinical 
diagnostic intervention.
Since the Kinetic Family Drawing and the Kinetic 
School Drawing share a similarity in their concept, 
administration, format, scoring, and interpretation, Knoff 
and Prout (1985) proposed a combination of these two 
techniques into a single approach— Kinetic Drawing System.
It is useful in identifying a child's difficulties both at 
home and in school settings.
Validity of the Kinetic Family 
Drawing
Levenberg's study (1975) was to investigate the 
validity of the KFD as an indicator of psychopathology and 
to explore the relationship between levels of professional 
training with accuracy of clinical judgment. Judges of 
three discrete levels of clinical experience were randomly
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selected: five hospital secretaries, five doctoral level
staff, and five predoctoral interns. In judging 36 KFDs to 
be normal or disturbed, the group did not differ in overall 
diagnostic accuracy; but, with increased professional 
training, judges did appear to be more able to perform with 
a degree of accuracy greater than chance. Levenberg 
hypothesized that the finding of nonsignificant differences 
between these groups might be partly due to the relatively 
small number of each group when making the statistical 
comparison.
Holtz, Brannigan, and Schofield (1980) examined the 
utility of the KFD in measuring interpersonal distance and 
found there were no significant correlations for distance 
between the self and other family figures and either of the 
two criterion scales. He speculated that what was actually 
measured in KFDs was "desired" feelings of closeness rather 
than current feelings of closeness. Another speculation 
might be that the children reacted to the social schema by 
which they tended to think certain figures belonged together 
when drawing the KFDs.
In understanding children's reactions to their 
parents' divorce, Isaacs and Levin (1984) administered the 
Draw A Family Test to children in the first year of their 
parents' separation and at follow-up 1 year later. The 
results showed that children from mother-custody families 
gradually omitted their fathers in their drawings and drew
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their mothers as larger than their fathers. In compensating 
for the missing father, the children tended to add people 
outside of the nuclear family in their drawings. Finally, 
there was a rise in constriction in the drawings of one 
quarter of the sample.
Holtz, Moran, and Brannigan's study (1986) was to 
find out the social schema of young adults by using the KFD. 
The results showed that an equal number of men drew the self 
figure closer to the mother figure than to the father figure 
while a significantly larger number of women drew the self 
figure closer to the mother figure. Significant size 
differences were found only among the women and significant 
activity/strength differences were found among the men. The 
results were different from the study done on children which 
may reflect age-related changes, sex differences in 
identification, and generational variation.
In investigating the impact of Christian education 
and spiritual nurture on children's drawings, Monttinen 
(1988) used a qualitative approach in comparing the KFDs of 
Catholic, Lutheran, and Seventh-day Adventist children and 
found about 12% of the sample included religious symbols or 
actions in their KFDs. Boys and girls drew the same kinds 
of symbols, but different actions in their KFDs.
Stawar and Stawar's study (1989) was to investigate 
the concurrent and construct validity of KFD and MMPI as 
indicators of depressive, anxiety, behavioral, and thinking
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disorders in 52 adolescent inpatients. The results showed 
that although there were significant associations between 
some MMPI indicators and diagnoses, there was no support for 
the concurrent or construct validity of the KFDs. This 
study hypothesized that the KFD was best used as clinical 
illustrations to facilitate communication rather than as a 
precise differential tool.
Tharinger and Stark (1990) did a study contrasting 
the quantitative scoring methods of the Draw-A-Person (DAP) 
and the KFD with the qualitative scoring method (using the 
holistic approach rather than the sum of the individual 
signs). Fifty-two children were divided into groups of mood 
disorder, anxiety disorder, mood/anxiety, and control.
Unlike scores from quantitative approaches, scores of the 
qualitative DAP and KFD approaches were not only found 
significantly correlated with self-reported self-concept and 
aspects of family functioning, but were able to 
differentiate children who had psychological disorders.
Reliability of the Kinetic 
Family Drawing
In verifying that KFD styles were reflected by 
emotionally disturbed children, McPhee and Wegner (1976) had 
the children's drawings analyzed by five trained judges and 
achieved inter-rater reliabilities from .655 to unanimity. 
Edging and Folding compartmentalization each occurred only 
once and were thus detected by the judges unanimously.
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Underlining figures was the least reliably detected by the 
judges. The median inter-rater reliability was .87.
Cumming (1980) assessed the test-retest stability of 
the KFDs on 111 children. Each child was given two 
administrations of KFDs, 5 weeks apart. Examiners were 
randomly assigned to children for examiner effects control. 
High inter-scorer reliabilities were achieved for about half 
of the variables from the test to the retest. He 
hypothesized that those unstable variables that did not 
achieve test-retest stability may be assessing transitory 
states instead of trait qualities.
Due to the lack of well-defined scoring criteria in 
Burns' and Kaufman's KFD manual, it is easy for the tester 
to project his/her own interpretations on the drawings. In 
view of this, Mostkoff and Lazarus (1983) designed a study 
to investigate an objective scoring system in terms of 
inter-rater reliability and test-retest reliability, and, in 
addition, the test-retest stability of 20 variables was 
examined to determine which of these remained stable over 
time. Each of the 50 elementary school-aged children was 
given two administrations of the KFD, 2 weeks apart. The 
interjudge scales ranged from 86% to 100%, with a mean of 
97%. They concluded that since inter-rater reliabilities 
tend to be high, it appears that differences in drawings may 
be due to the sample's mood changes, instead of the 
instrument. They were also successful in establishing test-
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retest stability for 9 of the 20 KFD variables, which were: 
self in picture, omission of body parts of other figures, 
arm extensions, rotated figures, elevated figure, evasions, 
omission of body parts of self, barriers, and drawings on 
back of page.
Layton's study (1984) included 99 KFDs from children 
with problems and 119 KFDs of well-adjusted children. Two 
psychologists were asked to rate the KFDs for 157 features 
that indicate positive and negative dynamics. Good inter­
rater reliability was found for 133 of the 157 signs.
KFDs of Non-White Populations
The KFD has shown promise in cross-cultural use. 
Studies of KFDs on non-White populations include 
comparisons, the KFD as a tool, and validation studies.
Kinetic Family Drawing used 
in comparison
Ledesma (1979) conducted a heuristic, intra-cultural
investigation on the Kinetic Family Drawings of well-
adjusted Filipino adolescents. KFD Styles, Actions, and
Activity Levels for major figures were objectively scored
and analyzed for the effect of sex, social economic status,
and maternal occupation for 230 subjects. Normative data
for a Filipino adolescent population were also generated.
Ledesma concluded that:
KFD to be sensitive to different lifestyles existing 
within the same culture and the results show that social 
economic status significantly influences the types of
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Actions depicted. This points out the importance of 
establishing normative data not only for a particular 
culture but also for the different socio-economic groups 
within that culture. . . . The study reveals the
feasibility of conducting heuristic investigations on 
the KFDs with a non-Western culture such as Philippines, 
(p. 68, 69)
Though McCallister (1983) did not make racial 
differences a primary interest in his study, the data 
collected from a sample of 275 male adolescent offenders who 
had been institutionalized and evaluated at the Alabama 
Department of Youth Services1 Diagnostic and Evaluation 
Center in Mt. Meigs, Alabama, revealed that:
significant interaction terms and racial differences 
among the results suggested that knowledge of race is 
important to appropriate interpretation of the KFD. The 
pattern of results indicated that the KFD may be more 
useful when used in a global fashion to assess family 
history of aggression among whites, while relationships 
between individual signs and measures of individual 
aggression were stronger among blacks, (p. v)
In exploring a child's representation of his/her 
family in Kinetic Family Drawings, Cabaungan (1985) compared 
drawings of 113 Japanese and 84 Filipinos, aged 9-12 years. 
Only selected variables were chosen, and the results were 
compared by culture and sex. Findings showed that:
culture significantly affected the frequency of 
drawing the actual family size, action depicted, 
communication and nurturance levels and styles used. 
Culture did not significantly affect figure size and 
interfigural distance. Sex significantly affected style 
usage. Culture and sex did not significantly affect the 
nature of actions depicted, (p.228)
Nuttall, Li, and Nuttall (1988) made a comparative 
study of Kinetic Family Drawings of 106 Chinese children 
from the People's Republic of China and 92 children from the
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U.S. Results showed that:
Chinese children depicted parents and grandparents 
in their drawings more frequently than did their U.S. 
counterparts. This pattern of drawing on the part of 
the Chinese reflects their tendency to perceive 
themselves foremost as members of nuclear and extended 
families. In contrast, U.S. children expressed a 
greater sense of individualism and of independence from 
their families. Watching TV and studying were the most 
frequent activities for the Chinese; posing for 
portraits and playing, for U.S. children. This greater 
emphasis on studying reflects the fact that Chinese 
teachers demand more homework than their U.S. 
counterparts, (p. 191)
As predicted before the study, the Chinese and 
American children differed in the number of family members, 
friends, and kinds of activities they would include in their 
drawings. These revelations clearly reflect the social 
values and norms of the two cultures.
Kinetic Family Drawing 
used as a tool
Mangum's (1976) study used Kinetic Family Drawings 
to determine if Black, Anglo, and Chicano educable mentally 
retarded children would demonstrate familial identification 
by race and sex. The 90 subjects were 10 to 12 years of 
age. Results showed that all three groups identified with 
specific family members and there were no sex or race 
differences in specific family member identification.
Mangum concluded that the Kinetic Family Drawing technique 
is a responsive instrument to "help the school and parents 
to better understand the educable mentally retarded child's
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perception of the people in his immediate surroundings"
(P- 59).
Gordon (1983) used Kinetic Family Drawings in 
examining the failure rate among lower primary school Black 
pupils in the context of stressful living conditions in 
Soweto, South Africa (p. 13). Results are interpreted 
within the framework of an ecological model of development.
In Graf's innovative study (1986), Kinetic Family 
Drawings (KFD) were utilized with Hispanic mothers to 
facilitate openness regarding their children's problems in 
the school setting. The study was made in Chicago where the 
population was composed of more than 50% Hispanic students. 
All were of Mexican or Puerto Rican descent who spoke 
English, but spoke it poorly. The qualitative use of the 
KFD with parents proved to be non-threatening and helpful in 
developing problem-solving techniques.
Validation of the Kinetic 
Family Drawing
In assessing the usefulness of Kinetic Family 
Drawings in England, Sims (1974) compared drawings of 100 
emotionally disturbed children with the responses of Family 
Relations Indicator, which is also intended to tell 
something about the child's family relations. The subjects, 
aged 5 to 15, were attending the Institute of Family 
Psychiatry. "It was found that drawings and responses were 
significantly related for the father and mother figures, but
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not for the siblings. The results suggest that Kinetic 
Family Drawings are a valid technique for investigating 
disturbed parental relations" (p. 88).
Joode (1976) conducted a study in Brazil with 60 
fifth-grade children and found Kinetic Family Drawings to be 
an effective instrument for detecting the family dynamics, 
especially concerning the "styles" presented.
As valid psychological instruments for use with 
Chinese children in Taiwan are scarce, Che (1987) validated 
the Kinetic Family Drawing as a measure of the self in the 
family context as well as the perceived parent-child 
relationship among 408 Chinese children, grades 4-6, in 
Taiwan, and for obtaining normative data on the KFD for this 
population. She concluded that the KFD technique is useful 
with that population if the Chinese culture is considered 
when making interpretations.
Summary
Chinese culture focuses on the group rather than the 
individual. Chinese culture considers family as the 
prototype of all social organization, and the family is more 
patriarchical. Emphasis is given to the importance of the 
family. Socialization of children focuses on obedience, 
discipline, consideration for others, and responsibility.
As Chinese-Americans move from a Chinese culture-dominated 
environment to America, they may experience cultural 
conflicts. Though changes have occurred in Chinese-American
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families, the values of traditional China have persisted.
Compared to the American culture, which emphasizes 
the individual, collectivestlc cultures have produced very 
little research on the self-concept as the self is devalued 
in those cultures. For the Chinese culture, a strong focus 
for child development is on the "social self," though not to 
the extent of excluding the "individual self."
The KFD is a popular projective technique used to 
understand children's perceptions of self and family 
dynamics. Studies on the KFD in other countries have shown 
promise in cross-cultural use, as it reflects both the 
values of the children and their culture. Therefore, it is 
important to consider the children's cultural background in 
interpretation.
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CHAPTER III
METHODOLOGY
This chapter presents a description of the type of 
research, the population and sample, the variables, 
instrumentation, data collection, null hypotheses and 
analysis procedures.
Type of Research 
This comparative and descriptive study sought to 
discover the perceptions of self and family relationships of 
Chinese-American children as revealed in their KFDs. It 
also included a comparison between the Chinese-American and 
Caucasian-American children's self-perception and family 
relationships as revealed by their KFDs. Part of the study 
was qualitative in nature in order to provide information 
which quantitative analysis could not.
Population and Sample 
The subjects of this study were children who were 
students in five schools in Northern California. The 
Chinese-American subjects were mainly from three schools: 
one in Oakland Chinatown, one in San Francisco Chinatown, 
and one suburban San Francisco school (the only subject from
52
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Sacramento was included into this group due to the 
similarity of this subject's background, including the 
parents' education, the place of birth, language preference, 
and school environment with the suburban San Francisco 
school). The Caucasian-American children were students in 
two private, religious schools in Sacramento and Lodi, 
California. Only grades 3 through 6 were included in all 
schools. Both sample groups represented non-clinic 
children.
The school in Oakland Chinatown is a public school 
and offers Chinese language as part of the curriculum.
Though the teaching medium is English, most of the teachers, 
including the non-Chinese, understand Chinese. The Chinese 
language is heard more often than in the other two schools. 
The students are mostly immigrants from Vietnam and mainland 
China. Some of them had stayed in Hong Kong before coming 
to America, so that their families had experienced moving 
twice. The majority of the student body is ethnic Chinese, 
with a few Vietnamese and Black students. It is interesting 
that some of these non-Chinese students also know how to 
speak Chinese. Only a few of the Chinese students have 
difficulty in speaking English. The school is immersed in a 
community where Chinese characters, dialects, shops, and 
restaurants are commonly seen and heard.
The school in San Francisco Chinatown is a small 
private school. The school was begun by parents who did not
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want their children bussed outside the Chinatown area and 
who prefer a stricter discipline practice in school. The 
Chinatown of this area has a longer history than the one in 
Oakland, and the students speak both English and Chinese.
All subjects are taught in English and no Chinese language 
class is offered. Children may choose to attend after­
school Chinese classes which are offered by many 
associations. All the students are Chinese, and Chinese is 
heard in their conversations. At the end of school, one can 
see parents (mostly mothers) and grandparents crowded at the 
school's entrance to bring the younger children home.
The San Francisco suburban school is a religious 
private school, far from Chinatown. The students are mainly 
Caucasian and Oriental. All subjects are taught in English 
and no conversations in Chinese are heard in the school. 
Though the sample size of this school was very small, only 
15, it still provided some information about those Chinese 
who are not staying in Chinatown.
The Caucasian-American sample was from two private, 
religious schools in Sacramento and Lodi, California. Both 
schools are located in a suburban area. The majority of the 
students are Caucasian-Americans with a few who have just 
migrated from European countries.
Sample Size
Power analysis was undertaken to determine an 
adequate sample size. For this analysis, the value of alpha
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was set at 0.05, beta at 0.05 (i.e., power of 0.95), and a 
middle effect size of gamma = 0.50 was used.
The statistical tests used were the t-test for means 
of two independent samples, and one-way analysis of 
variance. Power analysis indicated that a sample of a 
minimum of 52 students in each comparison group would be 
needed. The sample obtained for this study included 146 
Chinese-Americans, with 71 boys and 75 girls from the four 
grades. Among them, 58 (40%) were Chinese-American who were 
born in places other than America, and 88 (60%) were born in 
America.
The Caucasian-American sample included 36 boys (51%) 
and 35 girls (49%), a total of 71 children, from grades 3 to 
6. There were 18 children in grade 3, 21 in grade 4, 11 in 
grade 5, and 21 in grade 6. Since this group was involved 
in only one of the five hypotheses, and had undergone 
research extensively, the sample size was half as large as 
the Chinese-American sample, with approximately the same 
proportion of girls and boys as the Chinese-American sample.
Since it was difficult to get approval from schools 
and parents to allow their children to participate in the 
study, the researcher was not able to use a randomized 
sample. More than that, due to the opposition of principals 
and parents of both the Chinese and Caucasian schools, the 
original interview schedule (see Appendix I) which contained 
32 questions had to be shortened (see Appendix D).
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Variables such as language proficiency, food preference, 
birth order, religion, socio-economic status of parents were 
eliminated, although they would have provided valuable 
information about the acculturation process. Ten schools 
were approached about participating in this study; five 
agreed to take part. From each school only those children 
with parents' permission were included. This resulted in a 
sample of approximately four-fifths of the qualified 
students. In the analysis, the Chinese groups were further 
stratified according to the various hypotheses.
Variables
Independent variables included: race, sex, 
generation, length of residence, and language preference.
Forty-four KFD dependent variables were chosen 
because they seemed to hold some promise for accurately 
reflecting some of the characteristics of the Chinese- 
American family as described in the professional literature 
and experienced by the researcher. Certain variables were 
selected because of their potential value for describing 
family relationships and self-concepts. The judgments were 
made after studying the comments on the KFD by Burns (1982), 
reviewing the literature on the Chinese family, and 
consulting with an expert in this subject matter. The 44 
variables used were:
















Activity level of self 
Activity level of mother 
Activity level of father 
Activity level of siblings 
Activity type of self 
Activity type of mother 



























Body completion of self
Body completion of mother




Facial expression of self
Facial expression of mother
Facial expression of father
Face completion of self
Face completion of mother
Face completion of father
Relative size of self
Parent(s) missing
Grandparent(s ) present
Number of siblings present
Number of other live-in relative present
Total number of family members present
Variables Regarding Position, 
Distance, and Barrier
ASCSEL : Ascendent self
ASCMOM : Ascendent mother
ASCDAD : Ascendent father
ORDM* : Orientation between
ORDS* : Orientation between
ORMD* : Orientation between
ORMS* : Orientation between
ORSM* : Orientation between
ORSD* : Orientation between
father and mother 
father and self 
mother and father 
mother and self 
self and mother 
self and father
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TBARRSM : Type of barriers between self and mother
TBARRSD : Type of barriers between self and father
TBARRMD : Type of barriers between mother and father
Like-To-Live-In-Family Variable
LILIF* : General impression of the family from the 
drawing by the scorer.
* = Variable scored negatively
While the scoring for the ascendent self, mother,
and father provide valuable clinical information for an
individual child, the group means do not give useful
information. Therefore, these variables are presented in




The KFD is a projective assessment tool. A 
description of the development, the validity, and 
reliability of this instrument was given in chapter 2.
Characteristics of the Kinetic 
Family Drawing
The Kinetic Family Drawing has many characteristics
that enable it to be used for research in understanding
other cultures.
1. First of all, there is no language barrier. The
Nuttalls and Li (1988) have demonstrated that it is possible
to conduct studies in places where the researcher does not
know the language.
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2. Only minimal verbalization is required. Thus, 
the KFD is suitable for use with those people who are not 
very verbal. It is especially useful in cultures where 
people are not encouraged and/or are not used to expressing 
their feelings.
3. The KFD is especially useful with children since 
most children enjoy drawing. Also, it is one of the few 
instruments available for understanding young children's 
self-perceptions and family interpersonal relations.
4. The task of drawing is not new to most people, 
including children. It is simple and does not require much 
skill. The subject is free to draw or not to draw whatever 
he/she desires.
5. It is especially useful when family 
relationships are sensitive issues. By putting symbols on 
paper, a person feels more comfortable expressing concerns 
than on a more explicit questionnaire.
The administration of the KFD included seating the 
child at a table and providing a piece of plain white paper 
and a No.2 pencil. The instructions given were as follows: 
"Draw a picture of everyone in your family, including you, 
doing something. Try to draw whole people, not cartoons or 
stick people. Remember, make everyone doing something"
(Burns, 1982).
After the drawing was finished, the child was asked 
to explain his/her picture to the examiner. The KFDs were
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interpreted according to Burns' (1982) objective scoring 
system in which he identified 80 variables in relation to 
the action of the self, father, and mother; the 
characteristics of the self, father, and mother; the 
position, distance, and barriers of self, father, and 
mother; the styles of the drawing; and the general 
impression of the drawing.
The scoring was done primarily based on the modified 
KFD scoring system developed by Habenicht (1991). Cho 
(1987) modified the variable of barrier from counting the 
number of barriers between the figures to differentiating 
the type of barriers and observing comparative sizes of 
figures instead of measuring actual sizes. Shaw (198 9) 
added the following variables in her study: the activity 
level of siblings, family members present, sexual symbols 
present, religious symbols/activities present (p. 63).
Since quite a few of the Chinese-American children 
in the present study drew their grandparents and relatives, 
and some of them did not draw them even though they are 
staying in the same house, the demographic information of 
presence of grandparents and relatives was included in this 
study. They were recorded in the same manner as Burns 
(1982) scored the missing parents and number of siblings 
found in the drawings. See Appendex J for examples of KFD.
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Procedure
A letter from the research adviser (see Appendix A) 
and a written request (see Appendix A) outlining the 
purpose, value, and procedure of the study were submitted to 
different schools which had Chinese-American children and 
Caucasian-American children. After permission was obtained 
from the principals of the schools, a brief screening 
questionnaire (see Appendix C) requesting the children's and 
their parents' birthplace was given to obtain a stratified 
sample relating to generation and sex. A letter was sent to 
the parents, written both in Chinese and English, (see 
Appendix A) soliciting their permission.
On the pre-arranged day at the schools, each 
participating child was individually given the instructions 
for the KFD and asked to draw his/her picture. For those 
children who did not understand English instructions, a 
translated Chinese instruction (see Appendix E) was given in 
their preferred Chinese dialect (Mandarin or Cantonese).
Each child was then allowed to use as much time as she/he 
wanted in drawing the picture.
After the drawing was done, the child was 
interviewed to obtain more demographic information about the 
child and the family. The drawings and interviews were 
numerically coded to protect the anonymity of the children. 
At the end of the whole process, each child received a Hong 
Kong coin from the researcher as a token of appreciation and
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enticement to encourage more children to participate. The 
procedure was the same for the Caucasian-American children, 
except they did not receive the brief screening 
questionnaire and answered a shorter interview.
Null Hypotheses and Statistical Analysis 
This study sought to test the following null 
hypotheses:
Null Hypothesis 1
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of Chinese-American boys and girls as revealed 
by their family drawings.
This hypothesis was tested by the t-test for each of 
the selected KFD variables.
Null Hypothesis 2
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of the first- and second-generation Chinese- 
American children as revealed by their family drawings.
This hypothesis was tested by the t-test for each of 
the selected KFD variables.
Null Hypothesis 3
There is no significant difference between the mean 
scores of the self-perception and perception of family
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relationships of Chinese-American children as revealed by 
their family drawings according to the length of time they 
have lived in the United States.
The children were grouped into three groups as 0-2, 
3-9, and 10-12 years. This hypothesis was tested by one-way 
analysis of variance for each of the selected KFD variables.
Null Hypothesis 4
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of the Chinese-American children as revealed 
by their family drawings between those who prefer to speak 
English, those who prefer to speak Chinese, and those who 
prefer to speak both.
This hypothesis was tested by one-way analysis of 
variance for each of the selected KFD variables.
Null Hypothesis 5
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of Chinese-American children and Caucasian- 
American children as revealed by their family drawings.
This hypothesis was tested by the t-test for each of 
the selected KFD variables. First, the test was made for 
the complete group of subjects, then among boys and girls 
separately.
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Qualitative Analysis 
No hypothesis was generated from the first research 
question since not all the data could be quantified. This 
research question was treated descriptively from observation 
of the drawing process, interviews, and an examination of 
the drawings for evidences of cultural differences, family 
interaction, and other differences.
Summary
This chapter dealt with the type of research, 
description of population and sample, selected variables, 
the instrumentation— KFD, procedure of data collection, the 
null hypotheses, statistical analysis, and the descriptive 
qualitative analysis.
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CHAPTER IV
FINDINGS
This chapter presents information obtained from the 
sample studied and an analysis of the responses to the 
research questions. It is divided into four parts: (1) 
demographic data of the sample, (2) KFD basic data, (3) 
descriptive and qualitative findings of the sample, and (4) 
the tests of the hypotheses.
Demographic Data of the Sample 
The subjects for this study were 146 Chinese- 
American and 71 Caucasian-American children, grades 3 
through 6, in Northern California. Among the Chinese- 
American sample, 91 were from a public school in Oakland's 
Chinatown, 40 were from a private school in San Francisco's 
Chinatown, 14 were from a religious private school in a San 
Francisco suburb, and 1 was from a religious private school 
in Sacramento. (Due to the similarity of background which 
included the parents' education, the place of birth, 
language preference, and school environment, the subject 
from Sacramento was included with the San Francisco suburban 
group.) The Caucasian-American children were students from 
two religious schools, one in Sacramento and one in Lodi.
65
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Sex and Grade Levels of the 
Chinese-American Sample
The sample of 146 Chinese-American students from
grades 3 through 6 was made up of 71 boys and 7 5 girls.
Table 1 presents the data of the sex and grade level
of the subjects.
Birthplace of the Chinese- 
Amencans
More than half (60.3%) of the Chinese-American 
students in this study were born in the United States, while 
the rest (39.7%) were born in other places, such as China, 
Vietnam, and Hong Kong.
Number of Years Lived in 
the United States
About half (51.38%) of the total sample have lived
in the United States for 9 to 12 years. Table 2 presents
data concerning the number of years the subjects have stayed
in the United States.
Language Preference
With regard to language choice, 28 (19.18%) of the 
children preferred to speak Chinese, 23 (15.75%) preferred 
to speak English, and 95 (65.07%), more than half, preferred 
to speak both languages.
Birthplace of Parents
The majority of the fathers (84.25%) and mothers 
(91.1%) were born in China, while 13% of the fathers and
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TABLE 1
CHINESE-AMERICAN SAMPLE DISTRIBUTION BY GRADE AND SEX
Grade Male Female Total
3 22 21 43
4 20 25 45
5 19 22 41
6 10 7 17
Total 71 75 146
TABLE 2




0-2 19 13 .01
3-4 13 8. 90
5-6 13 8 . 90
7-8 26 17. 81
9-10 57 39.05
11-12 18 12. 33
Total 146 100.00
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7.5% of the mothers were born in the United States. A very 
few others were born in other Asian countries.
Educational Level of Parent(s)
Table 3 presents the data of the highest level of 
education of the subjects' parent(s). About 20% of the 
children did not know the educational level of their 
parents. While only a few (3%) of the parent(s) had no 
education at all, an equal number of the parents had 
attended graduate school. The most common educational 
levels were high school and college.
Marital Status of Parents
The majority (91%) of the subjects came from intact 
families where both parents were married and stayed with the 
first partner; 4.8% of the parents were divorced, while a 
few others (4%) were either single, widowed, or re-married.
Live-in Grandparents
Close to one-fifth (21.9%) of the subjects had 
grandparent(s ) staying with them, while 78.1% of the 
subjects did not have grandparent(s ) living with them.
Other Live-in Relatives
Though the majority (89.7%) did not have other live- 
in relatives (not including grandparents), 10.3% of the 
subjects had either an aunt, uncle, or cousin staying with 
them. There was one family with six live-in relatives.
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TABLE 3
EDUCATIONAL LEVEL OF PARENT(S)
Level Subjects %
None 5 3.42
Elementary 22 15 .07
High School 45 30.82
College 40 27 .40
Graduate 5 3 . 42
Don11 know 29 19.87
Total 146 100.00
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
70
Family Size
The average family size was 5 members, the most 
common family size was 4 members (36%) in the family. The 
largest family size was 12 members; the smallest was 3, 
consisting of parents and one child.
KFD Basic Data from the Drawings
Kinetic Family Drawing Variables 
Regarding Self
Table 4 presents data on the variables regarding the 
self. The portrayal of the self figure by most of the 
Chinese-Americans was fairly complete with a relatively 
correct size.
The mean score of activity level of self indicated 
that the drawings depicted the child's activity level lower 
than that of the mother, but higher than the rest of the 
family. The mean self activity type depicted a moderate 
level of activity (such as riding or doing).
Seventeen percent of the children drew themselves on 
the top quarter of the paper, while 62% placed themselves on 
the middle half of the paper, and 21% drew themselves on the 
bottom quarter of the paper. The nurturing score of self 
showed the lowest level of nurturing in the family, while 
the mean score of communicating level depicted the highest 
communicating level in the home.
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TABLE 4
BASIC DATA ON THE KINETIC FAMILY 








ACTSEL 1. 92 . 95 0 4 4 2
ATYSEL 3.35 1.34 0 6 6 4
COMSELa 4. 64 1. 92 0 6 6 6
NURSELa 6.04 1.62 0 7 7 7
BODSELa .24 . 70 0 5 5 0
TEESELa .03 . 18 0 1 1 0
FACEXSa . 37 . 56 0 2 2 0
FACSELa . 38 . 84 0 4 4 0
RSIZSEa . 25 . 43 0 1 1 0
ORDSa . 86 . 35 0 1 1 1
ORMSa .83 .37 0 1 1 1
ORSMa .85 .36 0 1 1 1
ORSDa .80 . 40 0 1 1 1
t b a r r s m 2. 33 1. 43 0 4 4 3
TBARRSD 2. 24 1.50 0 4 4 3
a = Variable scored negatively
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Kinetic Family Drawing Variables 
Regarding Family
Table 5 presents data on the variables regarding the
family. The findings show that mother tended to have the
highest level of activity in the family, followed by self,
siblings, and father. The mother was generally depicted
with a moderate level of activity and the father with a
slightly lower level of activity.
The Chinese-American children often drew themselves
lower than the parents. The mean scores showed the
communicating level of mother was very similar to that of
the father, while the nurturing level of mother was higher
than that of the father.
The mean rating of the variable Like-to-Live-In-
Family was 1.28, suggesting that the children drew a kind of
family that the researcher would probably like to live in.
Descriptive and Qualitative Findings 
This section describes the interview findings and 
actions depicted in the KFDs. It also describes other 
qualitative elements pertaining to the Chinese-Americans.
Interview Findings 
Family decision making
An open-ended question was asked: How does your
family make decisions? Based on the answers given, they
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TABLE 5
BASIC DATA ON THE KINETIC FAMILY 








ACTMOM 2.00 . 70 0 4 4 2
ACTDAD 1.79 . 87 0 4 4 2
ACTSIB 1.68 1.21 0 4 4 2
ATYMOM 3 . 60 1. 10 0 6 6 4
ATYDAD 3 . 13 1. 36 0 5 5 4
COMMOM* 4. 70 1.91 0 6 6 6
COMDAD* 4.74 1.91 0 6 6 6
NURMOM* 4.39 1. 86 0 7 7 3
NURDAD* 5 . 16 2. 11 0 7 7 7
BODMOM* . 27 .83 0 5 5 0
BODDAD* .41 1.08 0 5 5 0
TEEMOM* .41 . 20 0 1 1 0
TEEDAD* .48 . 22 0 1 1 0
FACEXM* .43 . 60 0 2 2 0
FACEXD* . 42 . 63 0 2 2 0
FACMOM* . 43 1. 05 0 4 4 0
FACDAD* . 48 1. 07 0 4 4 0
PARMIS* .06 . 26 0 2 2 0
NUMSIB 1.52 1. 14 0 5 5 1
NUMREL . 18 .69 0 6 6 0
GRAPAP* .86 . 35 0 1 1 1
FAMPRES 4.83 1. 44 2 10 8 4
ORDM* .85 . 36 0 1 1 1
ORMD* .87 . 34 0 1 1 i_
TBARRMD 1.83 1. 66 0 4 4 0
LILIF* 1.28 1. 00 0 4 4 1
* = Variable scored negatively
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could be categorized into: mom was the decision maker at
home; dad was the decision maker at home; both parents made 
the decisions; the whole family was involved in making any 
decision; and others, such as an aunt, made the decisions 
for the family. The data are presented in Table 6.
Own decision making
The subjects were also asked the question: When you
are at home, how often do you get to make your own
decisions? They were given the choices between never, 
seldom, sometimes, and always. The most frequent answer 
(81.51%) given was "sometimes." Table 7 presents the data 
on this question.
For the purpose of the qualitative analysis to 
follow, the description is divided by the three schools:
(1) the Oakland Chinatown area which is immersed in a more 
traditional Chinese environment; (2) the San Francisco 
Chinatown area which has a longer history and the children 
can speak both Chinese and English; and (3) the suburban San
Francisco school which is located a great distance from
Chinatown. Though the sample size was small, it may still 
provide some information which the quantitative cannot.
Mother and Father Actions of 
Chinese-Americans
Table 8 presents the KFD mother and father actions 
drawn by Chinese-American children from Oakland Chinatown.
Of the mothers, 5 2% were drawn engaged in food-related




Decision maker(s) Sample %
Mom 28 19. 18
Dad 31 21.23
Both 48 32.88
Whole family 37 25.34
Others 2 1. 37
TABLE 7 
OWN DECISION MAKING
How often Sample %
Never 13 8. 90
Seldom 9 6. 16
Sometimes 119 81.51
Always 5 3.42
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TABLE 8
KFD MOTHER AND F A T H E R  A C T IO N S  DRAWN BY  C H IN E S E -A M E R IC A N
C H IL D R E N  FROM THE OAKLAND SC H O O L  ( N = 9 1 )
Mother Frequency Father Frequency
No. % No. %
Cooking 30 32.9 Reading newspaper 12 13. 1
Washing dishes 8 8.7 Watching TV 9 9.8
Setting a table 5 5.4 Cooking 9 9.8
Watching TV 4 4.3 Working 7 7 . 6
Sewing 4 4.3 Exercising 3 3 . 2
Cleaning house 4 4.3 Painting 3 3 . 2
Standing 4 4.3 Washing the car 3 3.2
Washing clothes 3 3.2 Shopping 3 3.2
Reading a book 3 3.2 Telephoning 3 3.2
Exercising 2 2.1 Cleaning the floor 3 3 . 2
Drinking 2 2.1 Fixing 3 3.2
Caring for baby 2 2.1 Reading a book 2 2. 1
Baking 2 2.1 Taking photos 2 2.1
Buying food 1 1.0 Mowing the lawn 2 2.1
Writing 1 1.0 Eating 2 2.1
Opening a cabinet 1 1.0 Getting food 2 2. 1
Playing with a child 1 1.0 Standing 2 2. 1
Sleeping 1 1.0 Cleaning house n£* 2.1
Eating 1 1.0 Coming home 1 1.0
Planting 1 1.0 Washing dishes 1 1.0
Watching 1 1.0 Sitting 1 1.0
Going to hospital 1 1.0 Driving 1 1.0
Studying 1 1.0 Playing with child 1 1.0
Working 1 1.0 Washing clothes 1 1.0
Telephoning 1 1.0 Fixing plants 1 1.0
Shopping 1 1.0 Teaching a child 1 1.0
Teaching a child 1 1.0 Smoking 1 1.0
Holding a hammer 1 1.0 Paying bills 1 1.0
Watering 1 1.0 Drinking tea 1 1.0
Turning on a light 1 1.0 Holding a bag 1 1.0
Writing 1 1.0
Hammering 1 1.0
Building dog house 1 1.0
TOTAL NUMBER OF TOTAL NUMBER OF
DIFFERENT ACTIONS: 30 DIFFERENT ACTIONS: 33
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actions, 23% in other household-related activities, and 14% 
in caring-for-self activities (e.g., sleeping, watching TV, 
exercising). About 15% of the fathers were engaged in food- 
related actions, 29% in other household-related activities, 
and 31% in caring-for-self activities.
Table 9 presents the KFD mother and father actions 
drawn by Chinese-American children from the San Francisco 
area. About 43% of the mothers were drawn engaged in food- 
related actions, 33% were engaged in other household-related 
activities, and 15% in self-caring activities. Of the 
fathers, 18% were doing food-related work, 33% were doing 
other household-related activities, and 40% were involved in 
self-caring activities.
Table 10 presents the KFD mother and father actions 
included by San Francisco suburban Chinese-American 
children. Seven children drew their mothers engaged in 
food-related activities, 4 in other household-related 
actions, while 3 drew their mothers caring for themselves. 
Three children drew their fathers doing food-related work, 6 
doing other household-related work, and 2 drew their fathers 
caring for themselves.
Table 11 presents the summary KFD mother and father 
actions included by all Chinese-Americans children from the 
three areas. About half of the mothers were drawn engagaed 
in food-related actions, about one-fourth in other
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TABLE 9
KFD MOTHER AND F A T H E R  A C T IO N S  DRAWN BY C H IN E S E -A M E R IC A N
C H IL D R E N  FROM THE SA N  F R A N C IS C O  SC H O O L ( N = 4 0 )
Mother Frequency Father Frequency
No. % No. %
Cooking 8 20.0 Reading newspaper 9 22.5
Washing dishes 4 10.0 Setting a table 4 10.0
Cleaning 3 7.5 Fixing things 3 7.5
Watering 2 5 . 0 Barbecuing 2 5 . 0
Setting a table 2 5 . 0 Watering 2 5 . 0
Playing tennis 2 5.0 Sleeping 2 5.0
Reading newspaper 2 5.0 Drinking 2 5.0
Watching TV 1 2.5 Picking apples 1 2.5
Barbecuing 1 2.5 Going to work 1 2.5
Helping 1 2.5 Talking with mom 1 2.5
Closing a window 1 2.5 Ironing clothes 1 2.5
Talking with dad 1 2.5 Painting a wall 1 2.5
Getting things 1 2.5 Blowing up balloon 1 2.5
Washing 1 2.5 Playing with child 1 2.5
Turning on water 1 2.5 Filling the bills 1 2.5
Studying 1 2.5 Cutting grass 1 2.5
Holding a basket 1 2.5 Watching TV 1 2.5
Eating 1 2.5 Studying 1 2 . 5
Bring food home 1 2.5 Going to camp 1 2.5
Knitting 2.5 Making frame 1 2.5
Walking to faucet 1 2.5 Washing hands 1 2.5
Telephoning 1 2.5 Throwing something 1 2.5
Throwing something 1 2.5
Making baby sleep 1 2.5
TOTAL NUMBER OF TOTAL NUMBER OF
DEFERENT ACTIONS: 24 DIFFERENT ACTIONS: 22
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TABLE 10
KFD MOTHER AND FATHER ACTIONS DRAWN BY CHINESE-AMERICAN 
CHILDREN FROM THE SAN FRANCISCO SUBURBAN SCHOOL (N=15)
Mother Frequency Father Frequency
No. % No. %
Washing dishes 3 20.2 Eating 2 13 . 3
Reading 2 13.3 Telephoning 1 6 . 6
Eating 2 13.3 Typing on computer 1 6 . 6
Watering 1 6.6 Playing with child 1 6 . 6
Playing with child 1 6.6 Working on a box 1 6.6
Working on taxes 1 6.6 Doing laundry 1 6.6
Cooking 1 6.6 Studying 1 6.6
Washing ties 1 6.6 Fixing the car 1 6 . 6
Watching TV 1 6.6 Sweeping 1 6 . 6
Holding spatula 1 6.6 Carrying a bag 1 6.6
Working with 1 6 . 6 Reading newspaper 1 6 . 6
computer Cooking 1 
Cutting wood 1 
Fixing somebody's 1 
teeth
6 . 6 
6 . 6 
6 . 6
TOTAL NUMBER OF TOTAL NUMBER OF
DIFFERENT ACTIONS: 11 DIFFERENT ACTIONS: 14
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T A B L E  1 1
KFD MOTHER AND F A T H E R  A C T IO N S  DRAWN BY A L L
C H IN E S E -A M E R IC A N  C H IL D R E N  ( N = 1 4 6 )
Mother Freguency Father Frequency
No. % No. %
Cooking 39 26 .7 Reading newspaper 22 15 .0
Washing dishes 15 10.2 Watching TV 10 6.8
Setting a table 7 4.7 Cooking 10 6.8
Cleaning house 7 4 . 7 Working 8 5 . 4
Watching TV 6 4.1 Fixing 7 4.7
Reading 6 4.1 Cleaning house 6 4.1
Sewing/knitting 5 3.4 Telephoning 4 2 . 7
Standing 4 2.7 Painting 4 2 . 7
Exercising 4 2.7 Eating 4 2 . 7
Eating 4 2.7 Setting a table 4 2.7
Watering 4 2 . 7 Mowing the lawn 3 2.0
Washing clothes 3 2.0 Playing with child 3 2.0
Caring for baby 3 2.0 Drinking 3 2.0
Holding things 3 2.0 Exercising 3 2.0
Drinking 2 1.3 Washing the car 3 2.0
Baking 2 1.3 Shopping 3 2.0
Buy/bring food 2 1.3 Reading a book 2 1.3
Playing with child 2 1.3 Taking photos 2 1. 3
Studying 2 1.3 Getting food 2 1.3
Telephoning 2 1.3 Standing 2 1.3
Helping 2 1.3 Washing clothes 2 1.3
Paying bills 2 1.3





TOTAL NUMBER OF TOTAL NUMBER OF
DIFFERENT ACTIONS: 21 DIFFERENT ACTIONS : 27
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household-related activities, while 15% were caring 
forthemselves.
About 16% of the fathers were drawn engaged in food- 
related activities, 31% in other household-related 
activities while 32% were doing self-caring activities.
Girl and Boy Actions of 
Chinese-Americans
Table 12 presents the KFD girl and boy actions drawn 
by the Chinese-American children from the Oakland Chinatown. 
Of the girls, 46% were reading/doing homework/drawing, 14% 
helping with housework, while 19% were playing. Of the 
boys, about one-third were reading/doing homework/drawing,
8% helping with housework, while 42% were playing.
Table 13 presents the KFD girl and boy actions drawn 
by the Chinese-American children from the San Francisco 
Chinatown. Of the girls, 11% were reading/doing 
homework/drawing, 22% were helping with the housework, while 
39% were playing. Of the boys, 15% were reading/doing 
homework/drawing, 23% were helping with housework, and 59% 
were playing.
Table 14 presents the KFD girl and boy actions drawn 
by Chinese-American children from the San Francisco suburban 
school. Due to the very limited sample size, all 5 girls 
depicted different actions. They were reading, eating, 
playing with toys, washing dishes, and telephoning. The 
most common boy action was playing ball.
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TABLE 12
KFD GIRL AND BOY ACTIONS DRAWN BY CHINESE-AMERICAN 
CHILDREN FROM THE OAKLAND SCHOOL
Girl Frequency Boy Frequency
(N=52) No. % (N=3 9) No. %
Doing homework 15 25.0 Doing homework 7 17 . 9
Reading 5 9.6 Watching TV 6 15 . 3
Jumping rope 3 5.7 Playing ball 5 12.8
Drinking 3 5.7 Reading 4 10 . 2
Watching TV 3 5.7 Playing a game 3 7 . 6
Standing 3 5.7 Standing 2 5 . 1
Drawing 3 5.7 Bicycling 1 2 . 5
Eating 2 3.8 Drawing 1 2.5
Exercising 2 3.8 Picking up sister 1 2. 5
Bringing a book 1 1.9 Watching 1 2.5
Washing clothes 1 1.9 Helping children 1 2.5
Planting flowers 1 1.9 Washing hands 1 2.5
Watering 1 1.9 Cleaning 1 2.5
Helping 1 1.9 Playing with Mom 1 2 . 5
Coming home 1 1.9 Watering 1 2.5
Writing letters 1 1.9 Opening 1 2.5
Playing the piano 1 1.9
Making cakes 1 1.9
Holding brother 1 1.9




TOTAL NUMBER OF TOTAL NUMBER OF
DIFFERENT ACTIONS: 22 DIFFERENT ACTIONS : 16
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TABLE 13
KFD GIRL AND BOY ACTIONS DRAWN BY CHINESE—AMERICAN 
CHILDREN FROM THE SAN FRANCISCO SCHOOL
Girl Frequency Boy Frequency
(N=18) No. % (N=22) N o . %
Reading 2 11. 1 Playing a game 5 22.7
Jumping rope 2 11.1 Playing ball 4 18 .1
Watering 2 11. 1 Watching TV 3 13.6
Opening 1 5.5 Setting a table 2 9.0
Asking for food 1 5.5 Carrying school bag 1 4.5
Waiting 1 5.5 Drawing a picture 1 4.5
Painting doll house 1 5.5 Washing dishes 1 4.5
Playing video games 1 5 . 5 Going to camp 1 4.5
Blowing up balloon 1 5 . 5 Doing homework 1 4.5
Helping mom cook 1 5.5 Feeding the dog 1 4.5
Carry baby cousin 1 5.5 Making a pie 1 4.5
Walking 1 5 . 5
Typing 1 5.5
Watching TV 1 5.5
Playing games 1 5 . 5
TOTAL NUMBER OF TOTAL NUMBER OF
DIFFERENT ACTIONS: 15 DIFFERENT ACTIONS : 11
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TABLE 14
KFD GIRL AND BOY ACTIONS DRAWN BY CHINESE-AMERICAN 







Reading 1 20.0 Playing ball 3 30 . 0
Eating 1 20.0 Being angry 1 10.0
Playing with toys 1 20.0 Doing homework 1 10. 0
Washing dishes 1 20.0 Watching TV 1 10. 0
Telephoning 1 20.0 Twisting tongue 1 10 . 0
Doing karate 1 10 . 0
Eating 1 10 . 0
Looking at base 1 10.0
ball cards
TOTAL NUMBER OF TOTAL NUMBER OF
DIFFERENT ACTIONS: 5 DIFFERENT ACTIONS: 8
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Table 15 presents the summary of KFD girl and boy 
actions included by all the Chinese-Americans. Of the 
girls, 36% were reading/doing homework/drawing, 16% 
were helping with the housework, and 24% were playing. Of 
the boys, 23% were doing reading/doing homework/drawing, 11% 
were helping with housework, and 48% were playing.
Though all these children had the same ethnic 
background, they resided in different communities and 
revealed differences. In looking at the mother actions, the 
mothers of the Oakland area seemed to engage in household 
activities related to work the most. More than that, no 
children from this area drew their mothers engaged in 
reading newspapers, playing tennis, working at the computer, 
or with taxes as had the other two groups. The data seem to 
depict the mother in Oakland as more of a traditional woman 
than the others. Father reading newspaper was the most 
common father action drawn. While children from San 
Francisco drew their mothers cooking, they also drew their 
fathers setting a table as the second most common action. 
Demographic data on marital status from interviews showed an 
increase in divorce and remarriage from the Oakland 
Chinatown to the San Francisco Chinatown.
The KFDs made by the Chinese-American children 
showing themselves engaged in activities depicted action 
with strong focus on homework, but this emphasis was 
gradually deemphasized from the Oakland area to the other
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TABLE 15
KFD GIRL AND BOY ACTIONS DRAWN BY 
ALL CHINESE-AMERICAN CHILDREN
Girl Frequency Boy Frequency
(N=75) No. % (N=71) N o . %
Doing homework 15 20.0 Playing ball 12 16 . 9
Helping 11 14. 6 Watching TV 10 14.0
Reading 8 10. 6 Doing homework 9 12 . 6
Playing 7 9.3 Helping 9 12 . 6
Jumping rope 5 6.6 Playing games 8 11.2
Watching TV 4 5.3 Reading 4 5 . 6
Drinking 3 4.0 Standing 2 2 . 8





TOTAL NUMBER OF TOTAL NUMBER OF
DIFFERENT ACTIONS: 12 DIFFERENT ACTIONS : 8
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two areas. The children in the San Francisco area also 
depicted actions of a less traditional boy and girl role 
than those in the Oakland area.
Mother and Father Actions of 
Caucasian-Americans
Table 16 presents the KFD mother and father actions
drawn by all Caucasian-American children. About one-third
of the mothers were depicted engaged in food-related
actions, approximately another one-third in other household-
related activities, and 11% were doing self-caring
activities. Of the fathers, 6% were engaged in food-related
actions, 42% in other household-related activities, while
17% were doing self-caring activities.
Girl and Boy Actions of 
Caucasian-Americans
Table 17 presents the summary KFD girl and boy
actions included by all Caucasian-American children. Of the
girls, 26% were reading/doing homework/drawing, 11% were
helping with housework, and 34% were playing. Of the boys,
14% were engaged in reading, 19% were helping with
housework, and 61% were playing.
Qualitative Findings
The following information was obtained through 
observation of the drawing process, interviews, and 
qualitative content of the drawings.
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TABLE 16
KFD MOTHER AND FATHER ACTIONS DRAWN BY ALL 
CAUCASIAN-AMERICAN CHILDREN (N=71)
Mother Frequency Father Frequency
No. % No. %
Cooking 10 14.0 Play with child 9 12.6
Eating 6 8.4 Mowing/raking 7 9.8
Washing dishes 5 7.0 Fixing things 5 7.0
Play with child 5 7.0 Eating 4 5 . 6
Working in garden 5 7.0 Working 4 5 . 6
Beautifying self 4 5.6 Watching TV 3 4.2
Reading 4 5.6 Nailing things 3 4.2
Sweeping 3 3 . 2 Reading book 3 4.2
Cleaning house 3 3.2 Reading a magazine/ 2 2.8
Paying bills 2 2.8 the newspaper
Vacuuming 2 2 . 8 Enjoying music 2 2 .8
Talking 2 2 . 8 Writing bill/tax 2 2.8
Washing clothes 2 2 . 8 Playing 2 2.8
Cleaning 2 2 .8
Watering/planting OZ. 2.8
TOTAL NUMBER OF TOTAL NUMBER OF
DIFFERENT ACTIONS: 13 DIFFERENT ACTIONS: 14
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TABLE 17
KFD GIRL AND BOY ACTIONS DRAWN BY ALL 
CAUCASIAN-AMERICAN CHILDREN
Girl Frequency Boy Frequency
(N=3 5) No. % (N=36) No. %
Reading 5 14. 2 Playing ball 8 22.2
Eating 5 14. 2 Playing 5 13.8
Playing with animal 3 8 . 5 Helping 5 13.8
Playing ball 3 8 . 5 Watching TV 3 8.3
Washing dishes 2 5 . 7 Play ball with dad 3 8 . 3
Picking flowers 2 5 . 7 Setting a table 2 5 . 5
Standing 2 5 . 7 Reading 2 5 .5
Jumping rope 2 5 . 7 Playing with family 2 5 . 5
Music/dancing 2 5 . 7 Drawing 2 5.5
Helping 2 5 . 7
TOTAL NUMBER OF TOTAL NUMBER OF
DIFFERENT ACTIONS: 10 DIFFERENT ACTIONS: 9
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Drawing process and interview
After the instructions were given to make the 
drawing, the Chinese-American children tended to say very 
little or ask questions during the whole drawing process.
The question they most often asked was: Which family should 
they draw, the immediate family or the extended family? On 
the other hand, the Caucasian children seemed to interact 
more with the researcher. They smiled and asked more 
questions. In both groups, those who had problems in their 
families, such as divorce or remarriage, appeared to be more 
nervous and asked more questions, such as: Which family (the 
father's or mother's side) should they draw? One Chinese 
boy tried to cover the picture while drawing; one Caucasian
boy complained that it was a hard job to draw his family,
while other facial expressions suggested uneasiness. No 
parents, except those of one Caucasian boy, requested that a 
copy of the drawing be given to them.
When asked about the order in drawing the figures,
most of the Chinese children addressed the drawn figures 
according to their roles instead of telling the name (e.g., 
"this is my biggest brother" instead of saying "this is 
Michael"), while the Caucasian children only addressed the 
role of the parents, but gave the names of their siblings. 
When asked to give information about the age and educational 
level of the parents, quite a few of the Chinese children 
were unable to provide this information. Generally
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speaking, the Caucasian children were more knowledgeable 
about their parents. But still, a few of the Chinese 
children were quick to respond. Immediately after they had 
finished the drawing, they wrote down the name of each 
figure and the actions and ages of each, even without the 
researcher asking them to do so.
Overall, both groups appeared to be eager and 
cooperative in drawing their families, with the Chinese- 
American children appearing to be more shy and the 
Caucasian-American children more relaxed. In the Caucasian 
schools, some children of other ethnic groups wanted to be 
included in drawing their families. Some children completed 
the drawing in 15 minutes, while others took up to 30 
minutes to finish. On the average, the Chinese children 
seemed to take a longer time in drawing. This may be 
because the Chinese children have a larger family with more 
figures to draw and a more cautious attitude toward drawing.
Qualitative contents of drawings
Drawing the family doing something together was not 
a common theme among the Chinese-Americans1 pictures. Those 
who drew the family doing something together mostly showed 
them eating together, gardening, or engaging in some outdoor 
activity. On the other hand, there were more Caucasian- 
American children drawing the family doing something 
together. When compared with the Chinese-American 
children's drawings, there were more parents playing with
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the children. Not only was drawing the self studying a very 
common action among the Chinese-Americans (as shown in the 
descriptive findings), but drawing siblings doing homework 
(even the very young) was also a common occurrence.
Fighting was not found in either group. Only one drawing by 
a Chinese-American— of a 2-year old and a 4-year old—  
depicted siblings fighting.
The facial features depicted by the two groups of 
children could not be distinguished from each other. The 
Chinese group did not show slanted eyes or flatter or bigger 
noses; neither did their clothes show that they were of 
Chinese ethnicity. Most of the Chinese children, however, 
drew their mothers with curly hair and self with straight 
hair. On the other hand, the Caucasian children tended to 
draw both their mother and self with curly hair. A 
noticeable number of Chinese children drew figures wearing 
eye-glasses which was not found among the Caucasian 
children. One Chinese child also drew a grandmother with a 
typical Chinese "old lady" hairstyle. Another one drew 
grandparents playing Ma-Cheung (a traditional Chinese game). 
A Caucasian-American boy drew his face with freckles.
Food identified their cultural background more 
clearly. Some pictures by the Chinese-American children 
showed bowls and chopsticks, the father drinking tea and hot 
water, while a drawing by a Caucasian-American showed the 
whole family eating pizza. A few Chinese-American children
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drew pictures with Chinese characters, one of which was on 
the dress of a figure; the characters conveyed best wishes 
which bring blessings and safety to the person who wears it. 
Both groups had children who drew pictures with conversation 
going on. All the conversations were written in English 
except one picture by a Chinese-American which depicted a 
conversation in Chinese. Though the calligraphy did not 
look as beautiful as those by children of Taiwan, Hong Kong, 
or China, it was understandable.
The furniture and equipment included in the drawings 
of the Chinese-Americans were mostly the basic items found 
in a house: the stove, telephone, tables, chair, and TV.
Very few children drew their homes with more extravagant 
furniture such as a piano or a big sofa. On the other hand, 
the Caucasian-American drawings included more modern 
equipment such as computers. One particular drawing showed 
a very spacious and nicely furnished home.
About 10% of the Chinese-American's drawings 
depicted a "squarish" style of drawing— that is the figures 
drawn tended to be put inside an invisible square with a 
square-shaped head and body, but this was not found among 
the Caucasian-American children's drawings. Two or three 
pictures depicted another style which was very similar to 
those of the Japanese cartoon— very big eyes and small 
mouth. Five children drew on both sides of the paper, while 
one drew on one side but used two sheets of paper.
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Some children of both groups drew people who 
actually were not staying with them— most commonly, the 
father who had separated from the mother. On the other 
hand, some children (mostly the Chinese-Americans) did not 
include some people, such as an aunts, even though they 
lived with them in the same house. The only religious
symbol included was in the drawing of a Caucasian girl, who
drew the whole family reading the Bible. Only a few 
Chinese-American children drew animals in their KFDs, while 
many Caucasian-Americans included animals in their drawings.
Testing the Hypotheses
The hypotheses are presented in the null form. Five
hypotheses were tested and the results are discussed one by
one.
Hypothesis 1
Hypothesis 1 states that there is no significant 
difference between the mean scores of the self-perception 
and perception of family relationships of Chinese-American 
boys and girls as revealed by their family drawings.
The hypothesis was tested by the t-test for each of 
the selected KFD variables. Table 18 shows, for each 
variable, the mean scores of boys and girls, the values of t 
for the comparison of the two, and the probability of that t 
value. The number of degrees of freedom for each of these 
tests was 144.




t-TEST FOR CHINESE-AMERICANS 
(df=144)
Variables Boy Mean Girl Mean t Probability
ACTSEL 1.99 1.88 -0. 66 .5098
ACTMOM 1.96 2.04 0.71 .4766
ACTDAD 1.80 1. 77 -0 .21 .8377
ACTSIB 1.75 1. 60 -0 .73 . 4665
ATYSEL 3 .39 3.33 -0 . 28 . 7833
ATYMOM 3.54 3. 67 0.73 . 4692
ATYDAD 3 . 15 3. 12 -0 . 15 . 8772
COMSELa 4.35 4. 93 1. 85 .0665
COMMOMa 4.62 4.80 0.57 .5701
COMDADa 4.59 4.91 1.00 .3199
NURSELa 5 . 96 6. 13 0 . 66 .5125
NURMOMa 4.42 4.35 -0 . 25 .8062
NURDADa 5.23 5. 12 -0 . 30 . 7644
BODSELa 0 . 15 0. 32 1.43 . 1538
BODMOMa 0 .20 0. 33 1.00 .3203
BODDADa 0 .42 0.43 0.02 . 9817
TEESELa 0 .04 0.03 -0.51 .6077
TEEMOMa 0 .06 0.03 -0.90 .3702
TEEDADa 0 .06 0.04 -0.46 . 6469
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T a b l e  1 8 — C o n t i n u e d
Variables Boy Mean Girl Mean t Probability
FACEXSa 0.46 0 . 29 -1. 85 . 0667
FACEXM* 0.51 0 . 37 -1.35 . 1782
FACEXEU 0.49 0 .36 -1.28 . 2040
FACSEL* 0.42 0 .33 -0.64 . 5231
FACMOM*. 0.59 0 .32 -1.51 . 1328
FACDADa 0. 49 0 . 52 0. 15 . 8836
PARMIS^. 0.07 0.04 -0.71 . 4762
RSIZSEa 0. 18 0 . 32 1.91 . 0579
NTJMSIB 1.39 1. 63 1. 24 . 2172
NUMREL 0. 17 0 . 19 0. 15 . 8781
GRAPAP* 0.85 0 . 88 0.61 . 5428
FAMPRES 4. 68 4.97 1.25 . 2121
ORDMj. 0 . 75 0 . 95 3.50 . 0006*
ORDSa 0.80 0 .91 1. 79 . 0748
ORMEU 0.82 0 . 92 1.86 . 0650
ORMSj. 0.80 0.87 1.03 . 3014
ORSM* 0. 77 0 . 92 2.49 .0140*
ORSD* 0 . 72 0 . 88 2. 48 .0142*
TBARRSM 2.04 2 . 57 2.26 .0251*
TBARRSD 2. 07 2 .41 1. 39 . 1675
TBARRMD 1. 69 1. 97 1.03 . 3048
LILIF* 1. 39 1. 17 -1.35 . 1805
A = Variable scored negatively 
* = . 05
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The results show that 5 out of 44 variables are 
significantly different. They are:
1. For the variable ASCDAD (ascendent father), 24% 
of the girls and 18% of the boys drew the father figure on 
the top quarter of the paper. Sixty-five percent of the 
girls and 58% of the boys placed the father figure on the 
middle half of the paper; 11% of the girls and 2 4% of the 
boys placed the father figure on the bottom quarter of the 
paper.
2. For the variable ORDM (orientation between
father and mother), the boys tended to show significantly
more orientation of father to mother than did the girls.
3. For the variable ORSM (orientation between self
and mother), the boys showed significantly more orientation
of self to mother than did the girls.
4. For the variable ORSD (orientation between self 
and father), the boys drew significantly more orientation of 
self to father than did the girls.
5. For the variable TBARRSM (types of barriers 
between self and mother), the girls tended to show 
significantly more barriers than did the boys.
With 5 out of 44 variables being significantly 
different, null hypothesis 1 is therefore rejected. This is 
more than the number one would expect by chance (probability 
of a type 1 error = .05).
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Hypothesis 2
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of the first- and second-generation Chinese- 
American children as revealed by their family drawings.
The hypothesis was tested by the t-test for the 
difference between the two independent means.
Table 19 shows, for each of the 44 variables, the 
mean scores of the first- and second-generation, the t value 
for the comparison of the two, and the probability of that t 
value. For each of these tests, the number of degrees of 
freedom was 144.
The results show that 5 of the 44 variables are 
significantly different. Therefore hypothesis 2 is 
rejected.
The following variables were found to be 
statistically significant:
1. For the variable ACTSIB (activity level of 
siblings), the first-generation Chinese-Americans tended to 
draw significantly less activity level of siblings than did 
the second-generation Chinese-Americans.
2. For the variable FACEXM (facial expression of 
mother), the second-generation Chinese-Americans showed 
significantly more friendly expression of mother than did 
the first-generation group.
3. For the variable NUMSIB (number of siblings
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T A B L E  1 9
HYPOTHESIS 2 
t-TEST FOR FIRST AND SECOND GENERATIONS 
(df=144)
Variables 1st Generation 2nd Generation t Probability 
Mean Mean
ACTSEL 1. 84 1.99 -0.88 . 3806
ACTMOM 1. 98 2.01 -0.24 . 8086
ACTDAD 1. 76 1.81 -0.33 . 7430
ACTSIB 1.41 1.84 -2. 11 .0364*
ATYSEL 3.24 3.44 -0 .89 . 3727
ATYMOM 3.48 3.68 -1.08 . 2827
ATYDAD 2.97 3.25 -1.24 . 2165
COMSELa 4. 76 4. 58 0 .55 . 5819
COMMOMa 5.07 4. 48 1.85 . 0665
COMDADa 4.67 4.81 -0.42 . 6783
NURSE La 5 . 90 6. 15 -0 . 92 . 3586
NURMOMa 4. 52 4. 30 0 . 70 . 4822
NURDADa 5 . 28 5. 10 0.48 . 6286
BODSELa 0.34 0 . 17 1.48 . 1401
BODMOMa 0.28 0 . 26 0 . 10 . 9176
BODDADa 0.53 0 . 35 1.00 . 3210
TEESELa 0.02 0.05 -0 . 91 . 3625
TEEMOMa 0.03 0 . 05 -0 . 32 . 7459
TEEDADa 0.03 0 . 06 -0 .61 . 5398
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T a b l e  1 9 — C o n t i n u e d
Variables 1st Generation 2nd Generation t Probability
FACEXSa 0.43 0. 34 0 . 94 .3473
FACEXMa 0.57 0.35 2 .17 .0318*
FACEXD* 0.50 0.38 1.17 .2426
FACSEL* 0 .24 0.47 -1.59 . 1143
FACMOMa 0. 57 0.38 1.05 .2942
FACDAIU 0 . 53 0.49 0.24 . 8079
PARMISa 0.07 0. 46 0.54 .5900
RSIZSEa 0.24 0.26 -0.27 . 7877
NUMSIB 1.26 1. 68 -2.24 .0268*
NUMREL 0.28 0. 11 1.39 . 1663
GRAPAPa 0.91 0.83 1.45 . 1494
FAMPRES 4.53 5.02 -2.03 .0439*
ORDM*. 0.83 0 .86 -0.5 9 .5545
ORDSa 0.81 0.89 -1.28 . 2029
ORMDa 0.91 0.84 1.28 .2029
ORMSjl 0 .91 0.78 2.09 .0388*
ORSMa 0 . 90 0.82 1.29 . 1978
o r s d * 0.84 0.77 1.07 . 2885
TBARRSM 2.09 2. 47 -1.57 . 1186
TBARRSD 2. 16 2.31 -0 . 60 .5512
TBARRMD 1. 97 1. 75 0.77 . 4449
LILIF* 1.41 1. 19 1.31 . 1907
* = Variable scored negatively
* = .05
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present), the second-generation Chinese-Americans drew 
significantly more siblings in their KFDs than did the 
first-generation group.
4. For the variable FAMPRES (total number of family 
members present), the second-generation children included 
significantly more family members in the drawings than did 
the first-generation children.
5. For the variable ORMS (orientation between 
mother and self), the second-generation children showed in 
their drawings significantly more orientation of mother to 
self than did the first-generation group.
Hypothesis 3
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of Chinese-American children as revealed by 
their family drawing according to the length of time they 
have lived in the United States.
This hypothesis was tested by one-way analysis of 
variance for each of the selected KFD variables. The 
children were grouped by length of residence as the 0-2 
years group (abbreviated as group A), 3-9 years group (group 
B), and 10-12 years group (group C).
Table 20 shows, for each variable, the mean scores 
of the three groups, the value of F for the comparison of 
the three groups, and the probability of that F ratio. For 
each of the tests, the degrees of freedom were 2 and 143.
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T A B L E  2 0
HYPOTHESIS 3 
ANOVA FOR LENGTH OF RESIDENCE 
(df=2 & 143)
Variables 0-2 years 3-9 years 10-12 years F Probability 
Group A Group B Group C
ACTSEL 1. 95 1.83 2. 12 0.2268 . 2963
ACTMOM 2. 16 2.00 1.93 0.7045 . 4960
ACTDAD 1.95 1.85 1.6 1.4832 . 2304
ACTSIB 1.47 1.58 1. 93 1.4700 . 2334
ATYSEL 3.37 3 .33 3.42 0.0576 . 9440
ATYMOM 3.42 3.65 3.58 0.3631 . 6961
ATYDAD 2. 95 3 . 17 3. 16 0.2108 .8102
COMSEL*. 5.26 4.61 4.47 1.2000 . 3042
COMMOM* 5 . 79 4.38 4.88 4.6955 .0106*
COMDAD* 5.26 4. 49 5.05 2.0288 . 1353
NURSELa 6 .21 6 .07 5.93 0.2179 . 8045
NURMOM* 5.21 4.25 4.28 2.2032 . 1142
NURDAD* 5 . 79 5.04 5.16 0.9873 . 3751
BODSEL* 0.47 0.23 0. 16 1.3515 . 2621
BODMOM* 0.21 0.25 0.33 0.1690 . 8447
BODDAD* 0.58 0.50 0.21 1.2535 . 2886
TEESEL* 0.05 0 0.09 3.9614 .0212*
TEEMOM* 0 . 05 0.01 0.09 2.4425 . 0906
TEEDAD* 0.05 0 . 02 0.09 1.4976 . 2272
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T a b l e  2 0 — C o n t i n u e d









FACEXSa. 0 . 68 0.29 0.42 4.1997 .0169*
FACEXMa 0.68 0.39 0.42 1.8920 . 1545
FACEXDa. 0.58 0.36 0.49 1.2742 .2828
FACSEL-. 0.37 0.27 0.58 1.9329 . 1485
FACMOMa. 0 .47 0.49 0.37 0.1636 .8493
FACDADa 0.58 0.57 0 .35 0.6152 .5420
PARMISa. 0.05 0 .05 0 .07 0.1052 . 9002
RSIZSEa. 0.37 0.24 0.23 0.7579 .4705
NUMSIB 1.11 1.42 1.88 3.9866 . 0207*
NUMREL 0 . 11 0.29 0 2.6039 .0775
GRAPAPa. 1.00 0.82 0.88 2.2221 . 1121
FAMPRES 4.21 4. 92 4.93 2.0570 . 1316
ORDMa. 0 . 95 0.82 0.86 0.9828 . 3768
ORDSa. 0.74 0.88 0.86 1.3077 . 2737
ORMDa. 0 . 95 0 . 88 0.81 1.1378 . 3234
ORMSa. 0.89 0.86 0 . 77 1.1049 .3341
ORSMa. 0 . 95 0.85 0.81 0.9219 . 4001
ORSDa. 0 .79 0.80 0.81 0.0329 . 9677
TBARRSM 2.32 2.40 2 . 14 0.4808 .6193
TBARRSD 1.89 2.39 2 .12 1.0894 .3392
TBARRMD 1.42 2.01 1.67 1.2721 . 2834
LILIF* 1.84 1.14 1.30 4.0016 .0204*
a. = Variable scored negatively 
* = .05
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The results show that 5 out of 44 comparisons were 
found statistically different. Therefore null hypothesis 3 
is rejected. These 5 variables are discussed one by one, 
using the matrix of t values in comparing each pair of 
groups and their probabilities output by the analysis of 
variance program.
1. For the variable COMMOM (communicating mother), 
the A group drew a less communicating mother than did the B 
group. There was no significant difference between the C 
group and the other two groups.
2. For the variable TEESEL (teeth in self), while 
no group included many teeth in self, the C group tended to 
include in their drawings more teeth in self than did the B 
group. There was no significant different between the A 
group and the other two groups.
3. For the variable FACEXS (facial expression of
self), the B group tended to draw a more friendly expression
of self than did the A group. There was no significant 
difference between the C group and the other two groups.
4. For the variable NUMSIB (number of siblings 
present), the C group included in their drawings 
significantly more siblings than did the other two groups, 
while there was no difference between the A group and B 
group.
5. For the variable LILIF (Like-To-Live-In-Family),
the A group drew a less attractive family to the researcher
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
1 0 5
than did the other two groups, while there was no 
significant difference between the B group and the C 
group.
Hypothesis 4
Hypothesis 4 states that there is no significant
difference between the mean scores of the self-perception
and perception of family relationships of the Chinese- 
American children as revealed by their family drawings 
between those who prefer to speak English, those who prefer 
to speak Chinese, and those prefer to speak both.
This hypothesis was tested by the one-way analysis
of variance for each of the three groups: prefer to speak 
Chinese, prefer to speak English, and prefer to speak both 
Chinese and English.
Table 21 shows, for each variable, the mean scores 
of the three groups, the value of F for the comparison of 
the three groups, and the probability of the F ratio. For 
each of the tests, the degrees of freedom were 2 and 143.
The results show 5 of the 44 comparisons were 
significant; therefore null hypothesis 4 was rejected.
These 5 variables are discussed one by one, using the matrix 
of t values and their probabilities.
1. For the variable ATYMOM (activity type of 
mother), the group who prefers to speak both Chinese and 
English tended to draw their mothers significantly more 
"doing" than did the group who prefers to speak Chinese.




ANOVA FOR LANGUAGE PREFERENCE
(df=2 & 143)
Variables Chinese English Both F Probability
ACTSEL 2.11 2.22 1.81 2.2534 . 1088
ACTMOM 2.00 1.87 2.03 0 .4998 . 6077
ACTDAD 1.89 1.78 1. 76 0 .2613 . 7704
ACTS IB 1.71 1. 83 1.62 0.2851 . 7524
ATYSEL 3.32 3 . 61 3 . 32 0.4603 . 6320
ATYMOM 3. 14 3 . 65 3 .73 3.2087 .0433*
ATYDAD 3.11 3.39 3.08 0.4787 . 6206
COMSEL* 4.39 4.26 4.82 1.1090 .3327
COMMOM* 5.21 4. 48 4.62 1.2551 .2882
COMDAD* 5.54 4.57 4.57 2.9964 .0531
NURSEL* 5.71 5 . 65 6 . 24 2.0102 . 1377
NURMOM* 4.71 4. 43 4.27 0.6153 . 5419
NURD AD* 5.93 5.26 4.93 2.5113 . 0847
BODSEL* 0. 14 0.26 0 . 26 0.3308 .7189
BODMOM* 0.32 0.09 0 . 29 0.6599 .5184
BODDAD* 0.89 0. 17 0 . 35 3.6084 . 0296*
TEESEL* 0.04 0.04 0 .03 0.0400 . 9608
TEEMOM* 0.04 0.04 0.04 0.0129 . 9872
TEEDAD* 0.04 0 0.06 0.8582 . 4261
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Variables Chinese English Both F Probability
FACEXS* 0 . 50 0.43 0.33 1.1689 .3137
FACEXM* 0 . 43 0.39 0.45 0.1006 . 9044
f a c e x d* 0 . 43 0.43 0.42 0.0050 . 9950
FACSEL* 0 .21 0.48 0 . 40 0.7255 . 4859
FACMOM* 0 .39 0. 48 0.46 0.0522 . 9491
FACDAD* 0 . 68 0.57 0 . 44 0.5255 .5924
PARMIS* 0 0. 13 0.05 1.6534 . 1950
RSIZSE* 0 . 07 0.26 0.31 3.2019 .0436*
RUMSIB 1. 79 1.26 1.49 1.3981 . 2504
RUMREL 0 . 14 0.09 0.21 0.3373 .7143
GRAPAP* 0 . 93 0.96 0.82 2.0835 . 1283
FAMPRES 5 . 07 4.30 4.88 2.0348 . 1345
ORDM* 0 . 96 0 .87 0.81 2.0569 . 1316
ORDS* 0 . 79 0.87 0.87 0.6917 . 5024
ORMD* 1.00 0.74 0.86 3.9804 . 0208*
ORMS* 0 . 96 0 . 78 0.81 2.1597 . 1191
ORSM* 0 . 96 0.78 0.83 1.9754 . 1425
ORSD* 0 . 89 0.74 0 . 79 1.0518 .3520
TBARRSM 2.71 2. 13 2.24 1.4002 . 2499
TBARRSD 2. 68 2. 22 2. 13 1.4859 . 2298
TBARRMD 2. 64 1. 78 1.61 4.3865 .0142*
LILIF* 1.50 1. 22 1.23 0.8410 . 4334
* = Variable scored negatively
* = .05
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The group mean of children who prefer to speak English 
showed no significant difference from the other two groups.
2. For the variable BODDAD (body completion of 
father), the group who prefers to speak Chinese tended to 
draw the body of their father significantly less complete 
than did the other two groups. There was no significant 
difference between the group who prefers to speak English 
and the group who prefers to speak both Chinese and English.
3. For the variable RSIZSE (relative size of self), 
the group who prefers to speak Chinese showed in their 
drawings significantly more accurate size of self than did 
the group who prefers to speak both. There was no 
significant difference between the group who prefers to 
speak English and the other two groups.
4. For the variable ORMD (orientation between 
mother and father), the group who prefers to speak Chinese 
included in their drawings significantly less orientation of 
mother to father than did the other two groups. There was 
no significant difference between the group who prefers to 
speak English and the group who prefers to speak both 
languages.
5. For the variable TBARRMD (types of barriers 
between mother and father), the group who prefers to speak 
both Chinese and English drew significantly less barriers 
between mother and father than did the group who prefers to 
speak Chinese. There was no significant difference between
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the group who prefers to speak English and the other two 
groups.
Hypothesis 5
Hypothesis 5 states that there is no significant 
difference between the mean scores of the self-perception 
and perception of family relationships of Chinese-American 
children and Caucasian-American children as revealed by 
their family drawings.
The hypothesis was tested by the t-test for each of
the 44 variables. First, the test was made for the complete
group of subjects, then for boys and girls separately.
Complete group
Table 22 shows for each of the 44 variables the
Chinese-American mean, the Caucasian-American mean, and the
value of t for the comparison of the two, and the 
probability of the t value. The number of degrees of 
freedom for each of these tests was 144.
The results show that 7 out of 44 were significant; 
therefore, null hypothesis 5 is rejected. There are 
differences between the Chinese-American and Caucasian- 
American samples with respect to the selected variables.
Following are the variables that show significant 
differences:
1. For the variable ACTSEL (activity level of 
self), the Chinese-Americans showed significantly less




t-TEST FOR COMPLETE GROUP 
(df=144)
Variables Cau-Ame Mean Chi-Ame Mean t Probability
ACTSEL 2.49 1.93 -3.81 .0002*
ACTMOM 1.96 2.00 0.39 . 6950
ACTDAD 2. 10 1.79 -2.26 .0249*
ACTSIB 2.03 1.67 -2.03 .0438*
ATYSEL 3 .87 3 . 36 -2. 74 .0066*
ATYMOM 3 . 56 3.60 0 . 25 .8036
ATYDAD 3 . 28 3 . 14 -0.71 . 4789
COMSELa 4.27 4.65 1. 38 . 1700
COMMOMa 4. 49 4.71 0 . 79 . 4332
COMDADa 3 . 90 4 . 75 2. 98 . 0032*
NURSELa 5 . 85 6.05 0.91 .3636
NURMOMa 4.51 4.38 -0 . 46 . 6477
NURDADa 4.99 5 . 17 0.61 .5404
BODSELa 0.30 0.24 -0.56 .5733
BODMOMa 0.44 0 .27 -1.49 . 1364
BODDADa 0.51 0.42 -0.53 .5961
TEESELa 0.01 0.03 0.85 .3977
TEEMOMa 0.04 0.04 -0.04 . 9682
TEEDADa 0.06 0.05 -0.26 . 7926
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Variables Cau-Ame Mean Chi-Ame Mean t Probability
FACEXS-. 0 .46 0 . 38 -1. 07 . 2870
FACEXM-. 0.56 0 . 44 -1. 40 . 1617
FACEXD- 0.49 0 . 42 -0. 74 . 4599
FACSEL-. 0 .49 0 .38 -0.85 . 3962
FACMOM-. 0 .37 0 .45 0.57 .5673
FACDAD-. 0.46 0.51 0.27 . 7902
P ARM IS-. 0 .08 0 .05 -0. 73 . 4667
RSIZSE-. 0 .30 0 .25 -0.66 .5106
NUMSIB 1.34 1.51 1. 15 . 2502
NUMREL 0.07 0 .18 1. 18 . 2407
GRAPAP- 0 .97 0.86 -2.52 .0126*
FAMPRES 4.35 4.83 2.50 .0131*
ORDM-. 0.83 0.85 0.35 . 7289
ORDS-. 0.86 0.86 -0.06 . 9532
ORMD-. 0 . 77 0.87 1. 79 .0742
ORMS-. 0.89 0.84 -1.01 .3157
ORSM-. 0.80 0.85 0.86 . 3900
ORSD- 0.85 0 .80 -0.78 . 4383
TBARRSM 2 . 18 2.32 0 . 62 .5355
TBARRSD 1.87 2.25 1. 70 . 0905
TBARRMD 1.75 1 .84 0 . 37 . 7093
LILIF* 1.54 1 .28 -1. 70 .0914
Cau-Ame = Caucasian-American 
Chi-Ame = Chinese-American
* = Variable scored negatively
* = . 05
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activity level of self than did the Caucasian-Americans.
2. For the variable ACTDAD (activity level of father), 
the Chinese-Americans drew significantly less activity level 
of father than did the Caucasian-Americans.
3. For the variable ACTSIB (activity level of 
siblings), the Chinese-Americans showed significantly less 
activity level of siblings than did the Caucasian-Americans.
4. For the variable ATYSEL (activity type of self), 
the Caucasian-Americans tended to include in their drawings 
the self "doing" more, such as playing and eating, than did 
the Chinese-Americans.
5. For the variable COMDAD (communicating father), 
the Caucasian-Americans showed significantly more 
communicating father than did the Chinese-Americans.
6. For the variable GRAPAP (grandparents present), 
the Chinese-Americans included significantly more 
grandparents in their drawings than did the Caucasian- 
Americans .
7. For the variable FAMPRES (total number of family 
members present), the Chinese-Americans showed more family 
members in their drawings than did the Caucasian-Americans.
Boys
Table 23 shows, for each of the 44 variables, the 
mean scores of the Chinese-American and Caucasian-American 
boys, the values of t for the comparison of the two, and the 
probability of that t value.




t-TEST FOR ALL BOYS 
(df=105)
Variables Cau-Ame Mean Chi-Ame Mean t Probability
ACTSEL 2.69 1.99 -3 .06 .0028*
ACTMOM 2.03 1. 96 -0.43 . 6711
ACTDAD 2.31 1.80 -2.61 .0103*
ACTS IB 2.25 1. 75 -1.92 . 0573
ATYSEL 3.97 3.39 -1.93 . 0558
ATYMOM 3.53 3.54 0.03 . 9752
ATYDAD 3 .50 3 . 15 -1.25 .2154
COMSEL* 4.67 4. 35 -0.81 . 4222
COMMOM* 4.89 4.62 -0 .68 . 4965
COMDAD* 4. 14 4.59 1.11 . 2674
NURSEL* 5 . 94 5.96 0.04 . 9669
NURMOM* 4.75 4.42 -0.83 . 4058
NURD AD* 5 . 17 5.23 0 . 14 .8900
BODSEL* 0 .33 0. 15 -1.36 . 1774
BODMOM* 0 .53 0.20 -2.21 .0294*
BODDAD* 0.56 0.42 -0 .62 . 5379
TEESEL* 0 0.04 1.25 .2147
TEEMOM* 0.06 0.06 0.02 . 9869
TEEDAD* 0.08 0.06 -0.53 .5977
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T a b l e  2 3 — C o n t i n u e d
variables Cau-Ame Mean Chi-Ame Mean t Probability
FACEXS* 0.53 0.46 -0.48 . 6300
FACEXft*. 0 . 72 0.51 -1.54 . 1266
FACEXD* 0 . 58 0 . 49 -0.66 .5083
FACSEL* 0. 69 0 . 42 -1.29 . 1989
FACMOM*. 0 . 56 0 .59 0 . 15 .8809
FACDADa 0.81 0.49 -1.30 . 1970
PARMISa 0.03 0.07 0 . 77 .4409
RSIZSEa 0. 19 0. 18 -0 . 14 .8882
NUMSIB 1.33 1.39 0 . 32 . 7519
NUMREL 0 0. 17 1.25 .2147
GRAPAP* 1.00 0.85 -2.54 .0124*
FAMPRES 4.31 4. 68 1.47 . 1444
ORDM* 0.86 0 . 75 -1.36 . 1758
ORDSa 0 . 86 0.80 -0 . 74 . 4607
ORMDa 0 . 78 0.82 0.48 . 6340
ORMS^. 0 . 92 0 . 80 -1.52 . 1304
ORSM* 0.83 0 . 77 -0 . 70 . 4825
ORSD^ 0 . 86 0 . 72 -1.66 . 1009
TBARRSM 2.31 2.04 -0.88 . 3808
TBARRSD 2.00 2.07 0.22 .8248
TBARRMD 1. 94 1.69 -0 . 77 . 4426
LILIFa 1. 72 1.39 -1.47 . 1436
Cau-Ame = Caucasian American 
Chi-Ame = Chinese American 
a = Variable scored negatively 
* = .05
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Of the 44 comparisons, 4 showed significant 
differences; therefore, null hypothesis 5 is rejected for 
the boy subjects. There are significant differences between 
Chinese-Americans and Caucasian-Americans boys.
The following are those variables that were found 
significant:
1. For the variable ACTSEL (activity level of 
self), the Caucasian-Americans drew significantly more 
activity level of self than did the Chinese-Americans.
2. For the variable ACTDAD (activity level of 
father), the Caucasian-Americans included significantly more 
activity level of father than did the Chinese-Americans.
3. For the variable BODMOM (body completion of 
mother), the Chinese-Americans drew a significantly more 
complete body of mother than did the Caucasian-Americans.
4. For the variable GRAPAP (grandparents present), 
the Chinese-Americans included significantly more 
grandparents in their drawings than did the Caucasian- 
Americans .
Girls
Table 24 shows for each of the 44 variables the 
Chinese-American mean, the Caucasian-American mean, and the 
value of t and its probability for the comparison of these 
two means.
With 9 out of 44 variables being significantly 
different, null hypothesis 5 is rejected for the girl




t-TEST FOR ALL GIRLS 
(df=108)
Variables Cau-Ame Mean Chi-Ame Mean t Probability
ACTSEL 2.29 1.88 -2.23 .0276*
ACTMOM 1.89 2.04 1. 10 .2725
ACTDAD 1.89 1. 77 -0.57 .5669
ACTSIB 1. 80 1. 60 -0.85 .3954
ATYSEL 3 . 77 3 . 33 -1. 94 .0544
ATYMOM 3 . 60 3 . 67 0 . 32 .7509
ATYDAD 3.06 3 . 12 0 .21 .8344
COMSEL* 3.86 4. 93 2. 77 .0066*
COMMOM* 4 .09 4. 80 1.82 .0722
COMDAD* 3 . 66 4. 91 3.09 .0025*
NURSEL* 5 . 74 6. 13 1. 25 .2139
NURMOM* 4.26 4. 35 0.24 .8106
NURD AD* 4.80 5 . 12 0. 74 .4626
BODSEL* 0.26 0 . 32 0 . 42 .6734
BODMOM* 0 . 34 0 . 33 -0 .06 .9554
BODDAD* 0 . 46 0 . 43 -0. 14 .8927
TEESEL* 0.03 0 . 03 -0.06 .9550
TEEMOM* 0.03 0 . 03 -0.06 . 9550
TEEDAD* 0.03 0.04 0 . 30 .7681
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T a b l e  2 4 — C o n t i n u e d
Variables Cau-Ame Mean Chi-Ame Mean t Probability
FACEXS* 0.40 0. 29 -1.06 .2901
FACEXM* 0.40 0.37 -0 . 25 .8051
FACEXD* 0.40 0.36 -0 . 32 .7478
FACSEL* 0.29 0.33 0 . 27 .7846
FACMOM* 0 . 17 0.32 0 . 84 . 4047
FACDAD* 0 . 11 0.52 2 . 04 .0441*
PARMIS* 0 . 14 0.04 -1. 72 .0874
RSIZSE* 0.40 0. 32 -0.82 .4158
RUMSIB 1.34 1. 63 1.20 .2316
NUMREL 0. 14 0. 19 0 . 35 .7247
GRAPAP* 0.94 0.88 -1.02 .3105
FAMPRES 4. 40 4. 97 2.01 .0473*
ORDM* 0.80 0.95 2 . 43 .0167*
ORDS* 0.86 0.91 0 . 77 .4424
ORMD* 0 . 77 0. 92 2 . 21 .0295*
ORMS* 0.86 0.87 0 . 13 .8934
ORSM* 0 . 77 0. 92 2 .21 .0295*
ORSD* 0.83 0.88 0 . 73 .4687
TBARRSM 2.06 2.57 1. 73 .0857
TBARRSD 1. 74 2. 41 2.21 .0291*
TBARRMD 1.54 1. 97 1. 25 .2147
LILIF* 1. 34 1. 17 -0 . 85 .3975
* = Variable scored negatively
* = .05
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subjects. There are significant differences between the 
girls of the two groups.
The following are the 9 variables that show 
significant differences:
1. For the variable ACTSEL (activity level of 
self), the Chinese-Americans drew themselves with 
significantly lower activity level than did the Caucasian- 
Americans .
2. For the variable COMSEL (communicating self), 
the Chinese-Americans drew themselves significantly less 
communicating than did the Caucasian-Americans.
3. For the variable COMDAD (communicating father), 
the Chinese-Americans drew their father significantly less 
communicating than did the Caucasian-Americans.
4. For the variable FACDAD (face completion of 
father), the Chinese-Americans drew a less complete father's 
face than did the Caucasian-Americans.
5. For the variable FAMPRES (total number of family 
members present), the Chinese-Americans included in their 
drawings significantly more family members than did the 
Caucasian-Americans.
6. For the variable ORDM (orientation between 
father and mother), the Caucasian-Americans showed in their 
drawings significantly more orientation of father to mother 
than did the Chinese-Americans.
7. For the variable ORMD (orientation between
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mother and father), the Caucasian-Americans showed 
significantly more orientation of mother to father than did 
the Chinese-Americans.
8. For the variable ORSM (orientation between self 
and mother), the Caucasian-Americans showed in their 
drawings significantly more orientation of self to mother 
than did the Chinese-Americans.
9. For the variable TBARRSD (type of barriers 
between self and father), the Chinese-Americans showed 
significantly more barriers between self and father than did 
the Caucasian-Americans.
Like-To-Live-In-Family Variable Comparison
In order to see whether a scorer's cultural 
background would affect the scoring of the Like-To-Live-In- 
Family variable, the scores of the researcher, who is a 
Chinese born in Hong Kong, were compared to the scores given 
by a Caucasian psychologist who had just completed research 
on the KFD with a Caucasian sample. Tables 25 and 26 
present the data on this particular variable. The results 
show that the researcher gave a significantly better score 
for both the Chinese and Caucasian families than did the 
Caucasian scorer. There was no significant difference 
between the scoring of the Chinese and Caucasian samples by 
either the Chinese or the Caucasian scorers.
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T A B L E  2 5
LIKE-TO-LIVE-IN—FAMILY COMPARISON OF CHINESE 
AND AMERICAN SCORERS
Comparison Chinese Caucasian t P
Scorer Scorer
Chinese Group 1.276 2.021 6.324 .00002*










Chinese Scorer 1.276 1.542 1.776 .07716
Caucasian Scorer 2.021 2.014 .0474 .96224
Note: This is a negatively scored variable.
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Summary
This chapter presented the demographic data of the 
sample, the KFD basic data, descriptive and qualitative 
findings, and testing of the hypotheses.
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CHAPTER V
SUMMARY, DISCUSSION, CONCLUSIONS 
AND RECOMMENDATIONS
This chapter presents the summary, discussion of 
the findings, conclusions of the study, and recommendations 
for further research. The summary briefly describes the 
statement of the problem, the review of literature, the 
purpose of the study, the methodology, and the findings. 
Conclusions and recommendations are given based on the 
findings of the study.
Summary
Statement of the Problem
America is a country enriched with a diversity of 
cultural backgrounds. Understanding of other cultures helps 
promote human welfare. Information on Chinese-American 
children and their families is limited even though the 
Chinese are one of the main minority groups in America and 
even more Chinese are migrating here. The Kinetic Family 
Drawing has proved to be a viable instrument in assessing 
children's perceptions of self and family relationships, but 
no study has been done on Chinese-American children and on 
comparing them with the host Caucasian-American children.
122
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When using the KFD it is important to consider the impact of 
culture on the children.
Overview of Related Literature
The validity of psychological theories depends on 
the population to which they are applied. Differences 
between Western and Eastern cultures cause 
misinterpretation. The West often finds it difficult to 
understand the 1high-context1 culture from their 
individualistic world view (Hall, 1976).
Chinese culture has a strong focus on the family, 
which is considered as the prototype of all social 
organizations. A person is not an individual by him/herself 
but is a member of a family (Hofstede & Bond, 1988). While 
Western civilization aims at the full development of self as 
the ultimate goal, for the Chinese, the group needs are more 
important (Redding, 1980). The individualistic pattern 
stresses egalitarianism, voluntarism, and independence, 
whereas collectivism emphasizes hierarchy, paternalism, and 
interdependence (Bond, 1988).
One of the main themes of Chinese children's 
socialization is "we the large family." Training is focused 
on teaching obedience, discipline, responsibility, respect, 
consideration for others, appropriate manners in relating to 
family members and relatives (Chan, 1977), and academic 
achievement (Bond, 1991). When compared with the West, the 
socialization of Chinese has greater social orientation,
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greater concern with moral-ethical uprightness, and greater 
concern with authority (Domino & Hannah, 1987). Parents 
show higher levels of control (Kriger & Kroes, 1972), and 
children's emotions are restrained in order to promote group 
harmony (Fong, 1973; Kurokawa, 19 69).
People experience cultural change as they move from 
place to place. As the Chinese came to America, they 
progressively became removed from their ancestral culture, 
and their assimilation of the host culture increased (Fong, 
1965). As a result, they experienced acculturation and 
culture-conflict (Fong, 1973). Though cultural changes were 
occurring, there was much persistence of values of 
traditional China (Young, 1972a).
Since self is ignored in the collectivistic culture, 
little research has been done. An individual's self-concept 
includes the private self and public self. The private self 
is what one thinks about him/herself, while the public self 
is what one presents to others. The West refers to child 
development as the development of the "individual self," 
whereas the focus of Chinese children is on the "social 
self"— his/her relationship to other people (Gudykunst,
1988 ) .
The Kinetic Family Drawing, evolved from Hulse's 
Draw-A-Family, was developed by Burns and Kaufman (1970) to 
assess children's perceptions of self and family. Koppitz 
(1983) stressed the importance of combining drawings with
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other information. Studies on the KFD have shown a high 
interrater reliability, but low test-retest reliability 
(Cummings, 1980; Levenberg, 1975; Mostoff & Lazarus, 1983). 
The reason for this is that the drawing tends to reflect 
children's attitudes of the moment and, therefore, might 
change over time. Cho (1987) validated the KFD among 
Chinese children in Taiwan and concluded that this technique 
is useful if the culture is considered when making 
interpretations. Studies done in other countries also 
support its cross-cultural usage (Cabaungan, 1985; Gordon, 
1983; Joode, 1976; Ledesma, 1979).
Purpose of the Study
The primary purpose of this study was to describe 
the perceptions of self and family relationships of Chinese- 
American children in grades 3 to 6 as revealed in their 
KFDs. A secondary purpose was to compare the KFDs of these 
children with those of Caucasian-American children of the 
same grades.
Methodology
This was a comparative and descriptive study which 
sought to discover the perceptions of self and family 
relationships of Chinese-American children as revealed in 
their KFDs. It also included a comparison between the 
Chinese-American and Caucasian-American children's self 
perception and family relationships. Part of the study was
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qualitative in nature in order to provide information which 
quantitative analysis could not provide.
Sampling
The subjects of this study were 217 students of five 
schools in Northern California. The 146 Chinese-American 
subjects were from three schools: one in Oakland Chinatown, 
one in San Francisco Chinatown, and one in suburban San 
Francisco. The 71 Caucasian-American children were students 
in two private, religious schools in Sacramento and Lodi, 
California. Only grades 3 through 6 were included in all 
schools. Both sample groups represented non-clinic 
children.
Instrumentation
The instrumentation used for this study was the KFD. 
The scoring was done based primarily on the modified KFD 
scoring system developed by Habenicht (1991).
Since quite a few of the Chinese-American children 
in the present study drew their grandparents and relatives, 
and some of them did not draw them even though they were 
staying in the same house, the demographic information of 
presence of grandparents and relatives was included in this 
study. They were recorded in the same manner as Burns 
(1982) scored the missing parents and number of siblings 
found in the drawings.
The independent variables included in this study
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were race, sex, generation, length of residence, and 
language preference.
Forty-four KFD dependent variables were chosen 
because they seemed to hold promise for accurately 
reflecting some of the characteristics of the Chinese- 
American family as described in the professional literature 
and experienced by the researcher. Certain variables were 
selected because of their potential value for discussing 
family relationships and self-concepts. The judgments were 
made after studying the comments on the KFD by Burns (1982), 
reviewing the literature on the Chinese family, and 
















Activity level of self 
Activity level of mother 
Activity level of father 
Activity level of siblings 
Activity type of self 
Activity type of mother 














Body completion of self 
Body completion of mother 
Body completion of father 
Teeth in self 
Teeth in mother
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TEEDAD* : Teeth in father
FACEXS* : Facial expression of self
FACEXM* : Facial expression of mother
FACEXD* : Facial expression of father
FACSEL* : Face completion of self
FACMOMjl : Face completion of mother
FACDAD* : Face completion of father
RSIZSE* : Relative size of self
PARMIS* : Parent(s) missing
GRAPAP* : Grandparent(s ) present
NUMSIB : Number of siblings present
NUMREL : Number of other live-in relative present
FAMPRES : Total number of family members present

















Orientation between father and mother 
Orientation between father and self 
Orientation between mother and father 
Orientation between mother and self 
Orientation between self and mother 
Orientation between self and father 
Type of barriers between self and mother 
Type of barriers between self and father 
Type of barriers between mother and father
Like-To-Live-In-Family Variable
LILIF* : General impression of the family from the 
drawing by the scorer
* = Variable scored negatively
Findings of the Study 
The following section presents a summary of the 
findings with discussion regarding the results of the 
hypothesis testing of the drawing data.
Analysis of the Hypotheses
Five hypotheses relating to differences between
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
1 2 9
girls and boys, between first and second generations, 
between length of time lived in the United States, between 
language preference, and lastly, between Chinese-American 
children and Caucasian-American children were studied.
These hypotheses were tested either by t-tests or one-way 
analysis of variance.
Hypothesis 1
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of Chinese-American boys and girls as revealed 
by their family drawings.
With 5 out of 44 variables being significantly 
different, null hypothesis 1 was therefore rejected.
The results showed that the boys tended to show in 
their drawings significantly more orientation of father to 
mother, self to mother, and self to father than did the 
girls. On the other hand, more girls (24%) placed the 
father figure on the top quarter of the paper than did the 
boys (18%) and showed significantly more barriers between 
self and mother than did the boys.
This study showed that the girls1 attitude toward 
the father reflected a more traditional Chinese culture than 
did the boys' as they perceived more strongly the father's 
power and dominance in the family. This is in agreement 
with a traditional Chinese patriarchical culture where the 
father is the head of the family and the female plays a more
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submissive role (Chan 1977; Fong, 1973; Sue, 1981).
Hypothesis 2
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of the first- and second-generation Chinese- 
American children as revealed by their family drawings.
Five of the 44 variables were significantly 
different. Therefore, hypothesis 2 was rejected.
The results revealed that the second-generation 
Chinese-American children tended to draw significantly more 
siblings and more family members in their KFDs than did the 
first-generation children. In addition, they tended to 
include a significantly higher activity level in the 
siblings than did the first-generation children.
The second-generation Chinese-American children also 
seemed to show significantly friendlier expressions in the 
mother and more orientation of mother to self than did the 
first-generation Chinese-American children.
The demographic data showed that one-third of the 
first-generation Chinese-American children came from China 
which enforces strong family planning due to its over 
population. Therefore, these families tend to have only one 
child, which results in fewer siblings and family members in 
their KFDs.
The second-generation Chinese-American children seem 
to show effects of acculturation. They depicted their
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siblings engaging in more vigorous activities like those of 
Caucasian-American children, such as playing ball and other 
games, rather than sitting down, doing homework, or watching 
TV like the more traditional Chinese children. Dennis 
(1966) pointed out that expressions of happiness are more 
valued by Americans. The showing of a more friendly 
expression of mother by the second-generation Chinese- 
Americans seem to be additional support for the 
acculturation process.
Hypothesis 3
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of Chinese-American children as revealed by 
their family drawings according to the length of time they 
have lived in the United States.
The comparisons were undertaken between the 0-2 
years group (abbreviated as group A), 3-9 years (group B), 
and 10-12 years (group C). With 5 out of 44 comparisons 
being statistically different, null hypothesis 3 was 
therefore rejected.
The results showed that the B group seemed to draw a 
more communicative mother and a more friendly self- 
expression than did the A group. Group B also included less 
teeth in self than did group C.
Both groups A and B drew significantly fewer 
siblings than did group C. Lastly, group A drew a less
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
1 3 2
attractive family to the researcher than did groups B and C.
Sue (1981) pointed out that one of the 
characteristics of Chinese-American families is limited 
communication patterns at home. But the Chinese-American 
children who have lived in America for 3-9 years showed a 
more communicative mother and a more friendly self than 
those who have lived here a shorter time, suggesting that 
the process of acculturation had occurred among those who 
have lived in America for a longer period.
Due to the fact that the researcher has also been 
exposed to Western culture, the researcher considers that 
the families who have lived longer in the United States are 
more attractive than the families who have just lived here 
for a shorter time.
Hypothesis 4
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of the Chinese-American children as revealed 
by their drawings between those who prefer to speak English, 
those who prefer to speak Chinese, and those who prefer to 
speak both.
For this hypothesis test, 3 groups were used 
regarding language preference: (1) Chinese; (2) English; and 
(3) both Chinese and English. With 5 out of the 44 
comparisons significantly different, null hypothesis 4 was 
rejected.
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The results showed that the group which preferred to 
speak Chinese tended to draw the mother with significantly 
lower level of activity than did the group that preferred to 
speak both languages. The group that preferred to speak 
Chinese also tended to draw the body of the father 
significantly less complete than did the other two groups.
Regarding the variable of relative size of self, the 
group that preferred to speak Chinese showed in their 
drawings significantly more accurate size of self than did 
the group that preferred to speak both languages.
The group that preferred to speak Chinese included 
in their drawings significantly less orientation of mother 
to father than did the other two groups and more barriers 
between mother and father than the group that preferred to 
speak both languages.
The demographic data showed that more than half 
(65%) of the Chinese-Americans prefer to speak both Chinese 
and English in contrast to 19% who prefer to speak Chinese 
and 16% who prefer to speak English. From the interview 
process, the researcher found that, among those who prefer 
to speak both languages, there were some who had not 
mastered English very well yet. Their preference for 
English, even without the skill, seemed to show their effort 
to assimilate into the American culture as suggested by Yao 
( 1983) .
According to Berger and Berger (1979), language is
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an important medium in transmission of values. It is not 
surprising to find that the group that preferred to speak 
only Chinese depicted a more traditional Chinese family with 
less communication and interaction between the parents.
Hypothesis 5
There is no significant difference between the mean 
scores of the self-perception and perception of family 
relationships of Chinese-American children and Caucasian- 
American children as revealed by their family drawings.
The test was first made for the complete group of 
subjects, then for boys and girls separately. With 7 out of 
44 comparisons for the complete group, 4 out of 44 
comparisons for the boy's group, and 9 out of 44 for the 
girl's group being significantly different, null hypothesis 
5 was rejected.
The Chinese-American children (complete group) 
showed significantly lower activity levels of self, father, 
and siblings when compared with the Caucasian-Americans.
The Caucasian-American children tended to include in their 
drawings more "doing" activity, such as playing and eating, 
than did the Chinese-Americans. The Chinese-Americans 
showed the father communicating significantly less.
Overall, the Chinese-Americans included significantly more 
grandparents and a greater number of family members in their 
drawings than did the Caucasian-Americans.
The comparison between the boys from the two ethnic
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groups showed that Chinese-American boys drew significantly 
lower activity levels of self and father. They also drew a 
more significantly complete body of the mother and included 
more grandparents in their drawings.
The comparison between the girls from the two ethnic 
groups showed significantly lower activity levels in the 
Chinese-American girls' drawings of the self. They also 
drew themselves and father communicating significantly less 
than did the Caucasian-American girls.
The Chinese-American girls drew a less complete 
father's face and more barriers between the self and father. 
They also included more family members.
Lastly, the Chinese-American girls showed 
significantly less orientation between father and mother, 
between mother and father, and between self and mother than 
did the Caucasian-American girls.
The Caucasian-American children showed significantly 
more activity level of the self, father, and siblings, as 
shown in the descriptive data in chapter 4. Their figures 
depicted a greater variety of actions than did the Chinese- 
American children. This is in agreement with the Chinese 
culture from which comes the wise saying: To be quiescent is 
much better than to be moving around.
The Chinese father never tries to be a friend to his 
children (Sung, 1971) and, therefore, it is normal to see 
the Chinese-American child showing the father playing with
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the children less often than does the Caucasian-American 
child.
The Chinese-American children see themselves as 
members of an extended family (Nuttall et al., 1988) and 
thus they included more grandparents and other family 
members in their drawings than did the Caucasian-Americans. 
Other studies of Chinese children in Taiwan and China (Cho, 
1987; Nutall et al., 1988) showed the same results.
The overall results showed that there is a 
significant difference between the Chinese-American children 




To find out whether a scorer's cultural background 
impacts on the scoring of the subjective Like-To-Live-In- 
Family variable, a comparison was made between the 
researcher (Chinese background) and a Caucasian 
psychologist. The researcher gave a significantly better 
score for both the Chinese and Caucasian families than did 
the Caucasian scorer; however, neither the Chinese nor the 
Caucasian psychologists gave significantly different scores 
between Chinese and Caucasian subjects.
Descriptive and Qualitative 
Findings
This section describes the interview findings and
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actions depicted in the KFDs. It also describes other 
qualitative elements pertaining to the Chinese-Americans.
Interview findings
The schools only allowed two questions in the 
interview aside from the demographic information: "How does 
your family make decisions?" and "When you are at home, do 
you get to make your own dcisions?" Both of the questions 
sought to find out who is the head of the Chinese-American 
family.
Regarding family decision making, about 60% of the 
children thought decisions were either made by both parents 
together, or by the whole family. Traditionally, the 
Chinese culture focuses on the role of authority (Hsu, 1970) 
and the father is the head of the family (Hofstede & Bond, 
1988). Cho's (1987) study of Taiwan Chinese children also 
found the father to be the head figure. On the other hand, 
Glenn (1983) pointed out that the dual-wage type of family, 
which was very different from the traditional Chinese family 
structure, became predominant among immigrants after 1965. 
The husband and wife are both engaged in wage work outside 
the family. As a result, the spouses tend to share the role 
of head in the family. This finding also showed that 
acculturation has taken place as Chinese-Americans are 
exposed to a less rigid American family hierarchy in which 
women and children are allowed to contribute their opinion 
in the family.
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For the qualitative analysis to follow, the summary 
of findings and discussion first looks separately at each of 
the three areas (Oakland Chinatown, San Francisco Chinatown, 
and San Francisco urban) where the Chinese-American drawings 
were collected, then look at all the Chinese-American 
subjects as a complete group. Lastly, a comparison is made 
with the Caucasian-Americans.
The school in Oakland Chinatown is a public school 
and offers Chinese as part of the curriculum. It is 
immersed in a more traditional Chinese environment and the 
residents are recent immigrants. The school in San 
Francisco Chinatown is a small private school and the 
students speak both English and Chinese. The San Francisco 
suburban school is a religious private school far from 
Chinatown where the students are mainly Caucasian and 
Oriental. No speaking of Chinese is heard in the school.
Mother and father actions
The people living in Oakland Chinatown comprised 
more of the new immigrants from China and Vietnam than those 
living in the San Francisco Chinatown area. The most common 
mother actions were cooking, washing dishes, and setting a 
table. All of the actions describe the mother in the 
traditional role of a mother and housewife whose life 
centers around taking care of the basic needs of the family. 
About 52% of the mothers were drawn engaged in food-related 
work, 23% in other household-related activities, and 14%
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were drawn in activities related to caring for self (e.g., 
sleeping, watching TV, exercising, reading). The most 
common father actions were reading a newspaper, watching TV, 
cooking, and working for a living. Only 15% of the fathers 
were doing food-related work; 2 9% were engaged in other 
household-related activities; and 31% were drawn in 
activities related to caring for self.
The KFD mother and father actions drawn by Chinese- 
American children from San Francisco Chinatown (which has a 
longer history than the Oakland Chinatown and the students 
speak both Chinese and English) showed that the most common 
KFD mother actions of this group were cooking, washing 
dishes, and cleaning the house. About 43% of the mothers 
were engaged in food-related activities, 33% in other 
household-related activities, and 15% were drawn caring for 
themselves. The most common father actions were reading a 
newspaper, setting a table, and fixing something. Only 18% 
of the fathers were engaged in food-related actions. One- 
third were engaged in other household-related work, while 
40% were engaged in self-caring activities.
Seven of the San Francisco suburban (which is far 
from Chinatown and no speaking of Chinese is heard in the 
school) Chinese-American children drew their mothers engaged 
in food-related activities, while 4 of them engaged in other 
household-related activities, and 3 drew mother engaged in 
self- caring activities. On the other hand, 3 of the
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children drew their fathers doing food-related work, 6 in 
other household-related work, and 2, caring for themselves.
The KFD mother and father actions included by all 
Chinese-Americans from the three areas included the most 
common mother actions as cooking and washing dishes. Of the 
mothers, 49% were depicted in food-related work, 26% in 
other household-related work, and 15% caring for themselves.
The most common father actions drawn by all Chinese- 
Americans from the three areas were reading the newspaper, 
watching TV, and cooking. Of the fathers, 16% were depicted 
as doing food-related work, about one-third of them were in 
other household-related work, and approximately one-third 
were caring for themselves.
For the Caucasian-Americans, the most common mother 
actions were cooking, eating, washing dishes, playing with 
child, and working in garden. About one-third of the 
mothers were depicted in food-related actions, one-third in 
household-related activities, and 11% in self-caring 
activities.
The most common father actions drawn by Caucasian- 
Americans were playing ball with children, mowing or raking, 
or fixing something. Only 6% of the fathers were engaged in 
food-related actions, 42% in other household-related 
activities, and 17% in self-caring activities.
Though all the Chinese children were of the same 
ethnic background, they resided in different communities.
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As mentioned in chapter 3, the residents in each area have 
similarities and differences. The people in Oakland 
Chinatown are more often new immigrants whose English- 
speaking ability is lower than that of the other two groups, 
while San Francisco Chinatown is where many of the earlier 
Chinese settled. It used to be called 'Old Golden Mountain1 
where many Chinese came and looked for a better future.
Their socio-economic status and English proficiency tends to 
be better than the Chinese in Oakland. The group living 
away from Chinatown may indicate that they are ready to 
mingle with other ethnic groups. They tend to be the best 
in socio-economic status and English proficiency of the 
three groups. They have chosen a place where they can enjoy 
fresh air, more space, and less crime. In the sample, there 
were more second-generation children in San Francisco and 
San Francisco suburban areas than in the Oakland area. In 
fact, the San Francisco suburban sample was very small (15) 
and was comprised of all second-generation Chinese children 
born in America.
Mother cooking (27%) was the most common action 
drawn by the Chinese-American children. Both the sample 
from San Francisco Chinatown and Oakland Chinatown drew 
their mothers cooking as the most common action. In looking 
at the actions as a whole, the mothers from the Oakland area 
engaged in household-related work the most when compared 
with the San Francisco group and San Francisco suburban
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group. Furthermore, no children from Oakland drew their 
mothers engaged in reading newspapers, playing tennis, 
working at the computer or with taxes as had the other two 
groups. The data seem to depict the mother in Oakland as 
more traditional than the other women.
Fathers reading newspapers (15%) was the most 
common father action drawn by the Chinese-Americans. Both 
the children from Oakland and San Francisco Chinatown drew 
their fathers reading newspapers. While children from San 
Francisco drew their mothers cooking, they also drew their 
fathers setting a table as the second most common action, 
which seemed to express a cooperative spirit between the 
parents. Overall, the actions of fathers reveal that they 
seem to engage in more relaxation-type actions than do 
mothers. One drawing from an Oakland Chinatown student 
depicted a father smoking and another, from the same area, 
showed a father drinking tea which was very common since 
both the fathers came from China. The socio-economic status 
of the father seemed to be higher in the San Francisco 
Chinatown group and the San Francisco suburban group. One 
picture had the father typing on the computer and another 
had the father fixing teeth as a dentist, activities not 
found in the Oakland Chinatown school.
Regarding the marital status, demographic data drawn 
from interviews showed an increase in divorce and remarriage 
from the Oakland Chinatown families to the San Francisco
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Chinatown families. But overall, the rate of divorce of the 
whole Chinese sample was still lower than that of the 
Caucasian sample.
Though both Chinese-Americans and Caucasian- 
Americans depicted mothers cooking as the most common action 
in the KFDs, the Chinese-American mother engaged in cooking 
more often than the Caucasian-American mother. The Chinese 
mother engaged in more housework activities than did the 
Caucasian mother. On the other hand, the Caucasian mother 
was depicted playing with her children more often than was 
the Chinese mother. Most of the mothers' actions drawn by 
the Caucasian children were also seen in the KFDs of Chinese 
children, except for the following: actions related to
beautifying self, such as putting on lipstick and doing 
their hair; vacuuming the floor, bungi-jumping, and hugging 
dad.
As was the case for the Chinese mother, the Chinese 
fathers1 actions depicted very little playing with the 
children when compared to the Caucasian fathers. As 
mentioned before, a Chinese father never tries to be a 
friend with his children (Sung, 1971). When comparing the 
two most common actions drawn by both ethnic groups, one can 
find that the two most common actions (reading newspaper and 
watching TV) of the Chinese father were less active than 
those of Caucasian fathers (playing ball with children and 
mowing or raking). Caucasian-American children depicted
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
1 4 4
their fathers engaged in more hobbies and with a greater 
variety of activities, such as enjoying music and playing 
with computers.
As mentioned before, more Chinese-American children 
included more grandparents in their drawings than did the 
Caucasian-Americans. The actions depicted by the Chinese 
group showed the grandparents, especially the grandmother, 
engaged in household work more often than did the Caucasian 
group.
The above data reveal that mother and father actions 
were clearly influenced by the culture. The Chinese- 
American family was depicted more patriarchically with 
father as the head of the family and mother being more 
submissive and expected to be a helper in domestic duties 
(Chan, 1977; Fong, 1973; Sue, 1981).
Girl and boy actions
The KFD girl and boy actions drawn by the Chinese- 
American children from the Oakland Chinatown depicted the 
most common girl actions as doing homework, reading, and 
jumping rope. Forty-six percent of them were engaged in 
reading/doing homework/drawing, 14% were helping with the 
housework, and 19% were playing. The most common boy 
actions were doing homework, watching TV, and playing ball. 
About one-third of the boys were engaged in reading/doing 
homework/drawing, 3% were helping with the housework, while 
42% were playing.
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The most common girl actions for the Chinese- 
American children from the San Francisco Chinatown were 
reading, jumping rope, and watering plants. About one-tenth 
of the girls were engaged in reading/doing homework/drawing, 
22% were helping with the housework, and 39% were playing. 
The most common boy actions were playing games, playing 
ball, and watching TV. About 15% of the boys were 
reading/doing homework/drawing, 23% were helping with 
housework, and 59% were playing.
Due to the very limited sample size of children from
San Francisco, all five girls depicted different actions.
They were reading, eating, playing with toys, washing
dishes, and telephoning. The most common boy action was 
playing ball.
In summary, the KFD girl and boy actions included by 
all the Chinese-Americans depicted the most common girl 
actions as doing homework and helping. About one-third of 
the girl actions were reading/doing homework/drawing, 16% 
were helping with housework, and 24% were playing.
The most common boy actions were playing ball and 
watching TV. About one-fourth of the boys were depicted in 
reading/doing homework/drawing, 11% were helping with 
housework, and 48% were playing.
The KFD girl and boy actions included by all 
Caucasian-American children showed the most common girl 
actions as eating and reading. About one-fourth of them
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
1 4 6
were reading/doing homework/drawing, 11% were helping with 
the housework, and 34% were playing.
The most common boy actions, drawn by 61% of the 
boys, were playing, 14% were reading /doing 
homework/drawing, and 19% were helping with housework.
The drawings made by the Chinese-American children 
showed themselves engaged in action with a stronger focus on 
homework than did the Caucasian-Americans. This is not 
surprising as education is a highly prized cultural value 
among the Chinese. New immigrants may need more time in 
learning English and others may spend time in learning 
Chinese after school. This emphasis is clearly depicted 
among the Chinese-Americans in the Oakland Chinatown school, 
but gradually de-emphasized in the San Francisco Chinatown 
and San Francisco urban schools. The children in the San 
Francisco area also depicted actions of a less traditional 
boy and girl role than did those in the Oakland area. There 
were drawings depicting boys washing dishes, setting tables, 
and making a pie and girls playing video games.
Since the Chinese believe that it is more important 
to develop the mental faculties than the physical, they do 
not accord sports the same importance that it enjoys in the 
United States. In the minds of the Chinese, sports are 
viewed as unimportant and a waste of time and energy. 
Moreover, the Chinese generally have a smaller physique than 
do Caucasians. However, the above data show that the
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Chinese-American boys are assimilating the American value of 
sports.
Another common theme among the KFDs of the 
Caucasian-Americans was animals. These children drew more 
animals and even considered animals as family members. 
Comparatively speaking, the Chinese children who live in 
crowded Chinatown hardly have space for animals.
Qualitative findings
The Chinese-American children tended to say little 
during the whole drawing process, reflecting more passivity 
and a non-questioning attitude. This is in agreement with 
how other researchers (Hart & Conlon, 1977) have described 
the Chinese-Americans— as more quiet, reflecting a nonverbal 
culture.
Both ethnic groups drew people who are not living 
with them, such as the divorced father. As pointed out by 
Dennis (1966), drawings may resemble a dream where a child 
can draw what he/she prefers which may become real life. 
Burns and Kaufman (1970) also suggested that children often 
include significant people in their drawings even though 
they are not living with the family. On the other hand, 
figures that are not drawn, even though they are living 
together, may show that the children either are not 
interested in the person or have negative feelings toward 
him/her.
The Caucasian children seemed to smile more and
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asked more questions, which may reflect their cultural 
background. The differences in smiling frequencies is a 
cultural one, which is related to hedonism as a goal. 
Americans believe the pursuit of happiness is one of the 
rights of humans, while the expression of hedonistic goals 
is not high among the Asians (Dennis, 1966).
The Chinese-Americans addressed the figures they 
drew according to their roles, instead of telling the 
person's name. This fits in very well with the traditional 
Confucian teaching that, "Each person has a ranking" (Bond & 
Wang, 1983). Such a form of address has an important role 
in communicating hierarchical relationships in Chinese 
families.
Research Questions
This study sought to answer the following research 
questions:
1. How do Chinese-American children draw their 
families?
The KFDs of this sample depicted the type of family 
that reflects Chinese culture. Based on the KFD scoring 
system, the overall communication level was low in the 
family and the mother was depicted as the most nurturing 
figure. Drawings depicting families doing things together 
or parents playing with children were rare. The children 
often drew themselves lower than the parents. The 
portrayals of the self figure by most of the Chinese-
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Americans were fairly complete with relatively correct size. 
The mean rating of Like-To-Live-In-Family was 1.28 
suggesting that the children drew a kind of family that the 
scorer would probably like to live in.
The most common mother and father actions depicted 
were cooking for the mother and reading the newspaper for 
the father. The girls drew themselves most often doing 
homework and boys drew themselves playing ball. One-tenth 
of the children included grandparents and one-fourth of them 
included other live-in relatives in their drawings.
There were symbols in the drawings reflecting 
Chinese culture, such as Chinese characters, bowls, and 
chopsticks. Addressing the figures drawn according to their 
roles, instead of telling the names, communicated 
hierarchical relationships in these Chinese families. It 
appears that there are district differences within the same 
culture, in which the Oakland Chinatown families represented 
the more traditional way, although this conclusion should be 
made with caution because of the relatively small size of 
all the subgroups.
2. What is the difference between Chinese-American 
boys and girls in their perceptions of self and family 
relationships as revealed in their KFDs?
The data from hypothesis 1 and the descriptive data 
shov/ed that there were differences between the Chinese- 
American girls and boys. The boys depicted more orientation
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between the family members than did the girls. On the other 
hand, the girls drew the father figure nearer the top of the 
paper than did the boys and depicted more barriers between 
self and mother. As a whole, the girls depicted themselves 
most often doing homework and helping, while the boys drew 
themselves most often playing ball and watching TV. In 
summary, the Chinese-American boys seemed to have more often 
assimilated American values than had the girls.
3. How does the degree of acculturation among 
Chinese-American children affect their perceptions of self 
and family relationships as revealed in their KFDs?
Three perspectives, place of birth, length of time 
of residence in the United States, and language preference, 
were considered in answering this question. They are 
represented in hypotheses 2, 3, and 4.
The results showed that the place of birth was
related to the perceptions of self and family relationships 
of Chinese-American children in which the second-generation
children depicted a higher activity level of siblings,
friendlier expressions for the mother, and more orientation 
of mother to self than did the first-generation children.
It seems that the second-generation Chinese-American 
children are more assimilated into the American culture than 
are the first-generation children.
The number of years which the Chinese-American 
children lived in the United States also seemed to be
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related to their drawings. The children who had lived here 
longer showed a more friendly self-expression and a more 
attractive family to the researcher than those who had lived 
in the United States for a shorter time. It appears that 
those who have lived for a longer period of time in the 
United States underwent a deeper degree of acculturation 
than those who have lived here for a shorter time.
The language preference of the Chinese-American 
children was also related to the drawings. The group that 
preferred to speak Chinese drew a less complete father 
(probably because the father was reading the newspaper), 
less orientation of mother to father, and more barriers 
between mother and father. It seems that the group that 
preferred to speak Chinese reflects a more traditional 
Chinese family than the group that prefers to speak English 
or both languages.
4. How do the KFDs of Chinese-American and 
Caucasian-American children differ?
The quantitative, descriptive, and qualitative 
findings of this study confirm that there are differences 
between the KFDs of Chinese-American and Caucasian-American 
children.
Hypothesis 5 relates to this question. The 
Caucasian-American children as a whole depicted a higher 
level of activity of self, father, and siblings than did the 
Chinese-Americans. They showed a more communicative father
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than did the Chinese children. The girls from the two 
ethnic groups showed even more differences than the boys.
The Chinese-American girls showed less complete father's 
face, more barriers between the self and father, and less 
orientation between family members than did the Caucasian- 
Americans. Although the Chinese-American families included 
in this study appear to be less communicative, this does not 
imply that they are dysfunctional when compared with the 
Caucasian families. The Chinese culture includes specific 
designated roles in the family and is more hierarchical in 
nature than the Caucasian culture. Thus normal 
communication patterns are different for the two cultures.
Throughout the process of drawing the KFD and 
responding to the interview, the Chinese-Americans reflected 
their culture as more guiet and passive. In both groups, 
those who had family problems appeared to be more uneasy 
about drawing than the others, and they sometimes included 
their absent divorced fathers in their KFDs. The Caucasian 
children seemed to know more about their parents' 
educational level and age, while the Chinese responses 
reflected more of a hierarchial relationship. They displayed 
less information about their parents and addressed the 
figures drawn according to their roles. Chinese-Americans 
depicted an extended family by including more members 
(grandparents and relatives) in their families than did the 
Caucasians.
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Drawing families doing things together or parents 
playing with children was more common for the Caucasian 
group than the Chinese group. On the other hand, doing 
homework was a more common theme among the Chinese children. 
Lastly, the Caucasian children included more animals in 
their KFDs.
Conclusions
From an analysis of the findings, the following 
conclusions were made:
1. Children's KFDs reflect not only the values of 
the children, but also their culture. Therefore, the KFDs 
provide information both about the children and their 
cultures. This study has confirmed the usefulness of the 
KFD in cross-cultural comparison.
2. Due to the influence of culture on family 
dynamics, a distinction should be made between the scoring 
and interpretation of KFDs as interpretation is always 
value-laden. Scoring is the same for all cultures, but 
interpretation should be done according to each specific 
culture. The reason Chinese families included in this study 
appear to be less communicative may be due to culture's 
hierarchical and specific designated roles in the family 
which serve as the foundation of communication.
3. Chinese-American families still hold some of the 
traditional cultural values, while some have been replaced 
by American values.
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4. The family status of Chinese-American females 
included in this study, as shown in the family decision 
making, actions depicted in the descriptive findings and the 
KFDs, seems to be less traditional when compared with the 
traditional Chinese family.
5. As Chinese-Americans live in the United States, 
they assimilate the American culture. In this study, the 
mother and the boys seemed to acculturate faster than the 
other family members.
5. Even though all the Chinese subgroups were 
relatively small, a tentative conclusion might be suggested 
regarding district differences. Those families in the 
Oakland Chinatown(recent immigrant families) appear to be 
more traditional Chinese than the families from the other 
two locations.
7. Though both are citizens of the United States, a 
clear cultural difference exists between the Chinese- 
American and Caucasian-American families in this study. The 
KFDs revealed the Chinese families as apparently less 
interactive and communicative than the Caucasians families.
8. Though the findings seem to show that the 
Chinese-American families are less communicative, with less 
interaction between parents and children than the Caucasian- 
American families, the conclusion should not be made that 
the Chinese-American families in this study are less happy 
than the Caucasians, for the Chinese families may be
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functioning well in their context.
9. As with other ethnic groups, the cultural 
background of the children should be considered in applying 
the KFD technique.
10. The KFD has proven to be useful in understanding 
children with cultural backgrounds which are less verbal and 
which have language barriers, such as the Chinese culture.
Recommendation
Based on the findings and conclusions of this study, 
the following recommendations are suggested for practice and 
further research.
Practice
1. More studies should be developed for different 
minority populations in the United States and the KFD 
interpreted accordingly. The children's cultural background 
should also be included in the interpretation.
2. Studies of this kind only provide general 
information about the family dynamics of certain cultures. 
Generalizations should not be made for each individual of 
that culture, but should be supported by other information, 
such as demographic information, observations, or parental 
reports.
3. America is a nation that attracts many 
immigrants from other parts of the world, including Chinese 
from Taiwan, Hong Kong, and China. Special help is needed
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for these families as they may experience conflict in 
settling in a country of different cultural values.
4. A child's perception of self and family may be 
different from the adult's. The KFD is very useful in 
understanding the children's view, especially those with 
language barriers and who are less verbal.
Research
1. This study should be replicated with Chinese- 
Americans in other states of the United States in order to 
get a better understanding of this group.
2. Chinese-Americans come from different countries, 
such as Vietnam, Singapore, China, Hong Kong, and Taiwan. 
They speak different dialects and have different life 
patterns. Studies should be done comparing Chinese- 
Americans of different origins.
3. Instead of focusing on the differences between 
cultures, studies could be done to find the similarities 
between the different cultures in America in order to bring 
out the dynamic of a unified society.
4. Since America is enriched by having people from 
cultural groups, studies could be done which would help 
different groups learn from each other.
5. Self-concept and family relationships are 
affected by many other factors, such as the media, socio­
economic status of the parents, family size, and academic 
achievement. Studies could be done to further understand
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how these factors affect self-concept and family 
relationships of Chinese children.
b. In studying how culture affects family dynamics, 
research could be done especially on the composite index.
7. Further studies could be conducted to better 
understand the experiences of the first and second 
generation of minority groups in the United States.
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very c o m p e t e n t  in research  skills.
Family draw ings  tire o f t en  used  to he lp  un d er s t a nd  ho w  chi ldren feel  a bo ut  thei r family.  A l though  
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appropr ia t e  con tac t s  to  condu c t  this study.  If you  have tiny quest i ons ,  p l e a s e  feel  free  to contact  
m e at ( 616 )  4 7 1 -130S.
1' hai iK v o n  l o r  v o u r  s u p p o r t
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KINETIC FAMILY DRAWING OF CHINESE—AMERICAN CHILDREN 
INFORMATION SHEET FOR PRINCIPAL OF CHINESE-AMERICAN CHILDREN
I. Purpose and Benefits of the Study
The purpose of this study is to describe how Chinese- 
American children (when both parents are Chinese) draw their 
families and to make a comparison with Caucasian American 
children.
It is hoped that this study will provide information 
that will help parents and professionals to gain insight 
into the Chinese-American children's cultural heritage, 
their shared beliefs, and their presuppositions. A summary 
of the methodology, results, and conclusions will be made 
available to each school.
II. Research Problem
Research on how Chinese-American children perceive their 
families, comparing them with Caucasian-American children, 
is limited. The Kinetic Family Drawing (KFD), a tool which 
has been proved to be useful in cross-cultural studies, will 
be used for this study.
III.Research Procedure
The KFD, developed by Burns and Kaufman (1970) has shown 
promise in cross-cultural use. It reveals the child's self­
perception and perception of his/her family relationships.
The research procedure will be to ask each child to draw 
a picture of everyone in his/her family doing something, 
followed by completing a brief interview.
Strict confidentiality will be maintained in the whole 
procedure. The drawings and interview responses will be 
identified by an ID number. A stratified random sample 
(using a screening form) and parental approval for 
participation will be obtained.
IV. Data Collection
Date: March, 1992
Number and type of students: 144 Chinese-Americans (both 
parents are Chinese) with 36 boys and 36 girls of 
each of the two generations (America born and not 
America born). They are not in special education 
(except bilingual program or program for gifted) and 
with parental permission
Grades of students: 3 to 6
Time needed: 15-20 minutes per student
Facilities needed: table, 2 chairs, and a quiet place
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KINETIC FAMILY DRAWING 
INFORMATION FOR PRINCIPAL OF CAUCASIAN-AMERICAN CHILDREN
I . Purpose and Benefits of the Study
The purpose of this study is to describe how Chinese- 
American children draw their families and to make a 
comparison with Caucasian-American children. It is hoped 
that this study will provide information that will help 
parents and professionals to gain insight into the Chinese- 
American children's cultural heritage, their shared 
beliefs, and their presuppositions.
America is a country enriched with the diversity of 
varied cultural backgrounds; therefore an understanding of 
other cultures will help to encourage social harmony which 
in turn will contribute to the advancement of America. A 
summary of the methodology, results, and conclusions will be 
made available to each school.
II. Research Problem
Research on how Chinese-American children perceive their 
families, comparing them with Caucasian-American children, 
is limited. The Kinetic Family Drawing (KFD), a tool which 
has been proved to be useful in cross-cultural studies, will 
be used for this study.
III. Research Procedure
The KFD, developed by Burns and Kaufman (1970) has shown 
promise in cross-cultural use. It reveals the child's self­
perception and perception of his/her family relationships.
The research procedure will be to ask each child to draw 
a picture of everyone in his/her family doing something, 
followed by completing a brief interview.
Strict confidentiality will be maintained in the whole 
procedure. The drawings and interview responses will be 
identified by an ID number. A stratified random sample and 
parental approval for participation will be obtained.
IV. Data Collection
Date: March, 1992
Number and type of students: 72 Caucasian American 
including 3 6 boys and 3 6 girls. They are not in 
special education (except program for gifted) and 
with parental permission
Grades of students: 3 to 6
Time needed: 15-20 minutes per student
Facilities needed: table, 2 chairs, and a quiet place
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Dear Parents,
I am a Chinese student from Hong Kong, presently enrolled in 
the doctoral program (Ph.D.) in education at Andrews 
University. I have been a teacher and principal and it is 
always my desire to guide and nurture our younger 
generation. It is for this reason that I chose my 
dissertation research (part of my doctoral studies) to 
promote children.
My study is to find out how Chinese-American children (both 
parents are Chinese) draw their family. The purpose of this 
study is to help professionals to understand Chinese 
children better. I have contacted your child's school and 
have received their support. Now I would like to have your 
permission to allow your child to participate. All your 
child needs to do is to draw a picture of his/her family 
showing each member doing something and have a brief 
interview about himself/herself. This will take about 15-20 
minutes of your child's time at school. Everything will be 
done with strict confidentiality. The drawings will not be 
identified by name.
Participation is not in any way related to your child's 
class work or grades. Please sign the permission slip below 
if you will allow your child to participate. This study 
will be impossible without your child's unigue contribution. 
Your cooperation in permitting your child to join in this 
study is very much appreciated. Feel free to contact me if 
further information is needed (616-471-6747).
Sincerely,
Verna Chuah Nga-Fun
Family Drawing Study conducted by Verna Chuah Nga-Fun, 
Andrews University.
Informed Consent
I give permission for my
child, , to participate in the
Parent's signature Date
Child's signature Date
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Dear Parents,
I am a doctoral student enrolled in the Department of 
Education at Andrews University. I have been a teacher and 
principal and it is always my desire to guide and nurture 
our younger generation. It is for this reason that I chose 
my dissertation research (part of my doctoral studies) to 
promote children.
My study is to compare Caucasian-American and Chinese- 
American children's drawings in an attempt to understand how 
children draw their families. The purpose of this study is 
to help professionals to understand the children better. I 
have contacted your child's school and have received their 
support. Now I would like to have your permission to allow 
your child to participate. All your child needs to do is to 
draw a picture of his/her family showing each member doing 
something and completing a brief interview about 
himself/herself. This will take about 15-20 minutes of your 
child's time at school. Everything will be done with strict 
confidentiality. The drawings will not be identified by 
name.
Participation is not in any way related to your child's 
class work or grades. Please sign the permission slip below 
if you will allow your child to participate. This study 
will be impossible without your child's unique contribution. 
Your cooperation in permitting your child to join in this 
study is very much appreciated. Feel free to contact me if 




I give permission for my child, _____________________
to participate in the Family Drawing Study conducted by 
Verna Chuah, Andrews University.
Parent's signature Date
Child's signature Date
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PROCEDURE FOR OBTAINING SAMPLE AND DATA
I. Administrative Level
1. Obtain permission from school administrators at the 
appropriate schools that have Chinese-American 
students (where both parents are Chinese) and the 
comparative Caucasian students.
2. Obtain a stratified sample using a brief screening 
questionnaire.
3. Copies of permission letters from administrative 
personnel will be submitted to the Office of 
Scholarly Research of Andrews University.
II. Parental Level
1. Send out consent form letter to parents through 
school, explaining the study in detail.
2. School will provide the researcher with the list of 
suitable students who have parental permission to be 
included in the study.
III. Child Level
1. At the prearranged date, the researcher will come to 
the school and collect the data. In a quiet place 
with a table and two chairs, the researcher will ask 
the child to draw a picture of his/her family doing 
something. The child will the complete the 
interview schedule. The time spent will be about 
15-20 minutes.
2. Strict confidentiality will be maintained. The 
drawing and interview schedule will be identified by 
an ID number.
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Name:






father a Chinese? 





mother a Chinese? 
2. No 3. Mixed 4. Not sure
3. Where were you born?
1. not in U.S. 2. In U.S.
4. How many years have you live in U.S.?
Sex:
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Grade ___ Age Sex: M/F







Not in U.S., state where
Where were you born?
1. U.S. 2. Not in U.S. ,
Where was your father born?
1. U.S. 2.
Where was your mother born?
1. U.S. 2. Not in U.S.,
If you were not born in U.S.
when you first came to U.S.?
How many years have you lived in U.S.?
Between English and Chinese, which language do you 
prefer to speak?


























how many people live in your




  Older brother(s)
  Older sister(s)
  Self
  Younger sister(s)
  Younger brother(s)
  Others, state who ___________
10. How do your family make decisions?
11. When you are at home, do you get to make your own 
decision?
1. Never 2. Seldom 3. Sometimes 4. Always
12. What is the highest level of education of your 
parents?
1. Elementary 2. High school 3. College 4. Graduate
NOTE
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I.D. No.   Grade   Age   Sex: M/F
AMERICAN CHILDREN INTERVIEW SCHEDULE
1. Your parents are:
1. Married 2. Single 3. Divorced
4. Widowed 5. Re-married
2. Who lives in your house? (can put in more than 
one number).
1. Grandfather 2. Grandmother 3. Father
4. Mother 5. Stepfather 6. Stepmother
7. Brother(s) 8. Sister(s) 9. Others,state
who ______
Including yourself, how many people live in your 
house?____




  Older brother(s)
Older sister(s)
  Self
  Younger sister(s)
  Younger brother(s)
  Others, state who ___________
4. What is the highest level of education of your 
parents?
1. Elementary 2. High school 3. College 4. Graduate
NOTE
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Activity level of self 
Activity level of mother 
Activity level of father 
Activity level of siblings 
Activity type of self 
Activity type of mother 


























Body completion of self
Body completion of mother




Facial expression of self
Facial expression of mother
Facial expression of father
Face completion of self
Face completion of mother
Face completion of father
Relative size of self
Parent(s) missing
Grandparent(s ) present
Number of siblings present
Number of other live-in relative present
Total number of family members present
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Variables Regarding Position, Distance, and Barrier
ASCSEL : Ascendent self
ASCMOM : Ascendent mother
ASCDAD : Ascendent father
ORDM*. : Orientation between father and mother
ORDS* : Orientation between father and self
ORMBa : Orientation between mother and father
ORMS^. : Orientation between mother and self
ORSMjl : Orientation between self and mother 
ORSDa : Orientation between self and father 
TBARRSM : Type of barriers between self and mother 
TBARRSD : Type of barriers between self and father 
TBARRMD : Type of barriers between mother and father
Like-To-Live-In-Family Variable
LILIFa : General impression of the family from the 
drawing
^ = Variable scored negatively
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Scoring Criteria for 
Activity Level
Activity ACTSEL ACTMOM ACTDAD ACTSIB
Laying 0 0 0 0
Sitting 1 1 1 1
Standing 2 2 2 2
Walking 3 3 3 3
Running 4 4 4 4
Scoring Criteria for 
Activity Type




standing/talking/waiting 1 1 1
Reading 2 2 2
Riding 3 3 3
Doing 4 4 4
Throwing 5 5 5
Hitting 6 6 6
Scoring Criteria for
Body Completion
Body BODSEL BODMOM BODDAD
Complete 0 0 0
All but feet/hand 1 1 1
Arm/leg missing 2 2 2
Head/neck 3 3 3
Head only 4 4 4
Extremity only 5 5 5
Absent 6 6 6
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Scoring Criteria for 
Communication Level
Communication COMSEL COMMOM COMDAD
Holding person 0 0 0
Touching person 1 1 1
Play/work/eat with person 2 z 2
Talking 3 3 3
Listening 4 4 4
Watchig 5 5 5
Sleeping/reading/none 6 6 6
Scoring Criteria for 
Face Completion
Face FACSEL FACMOM FACDAD
Eyes, nose and mouth 0 0 0
Nose missing 1 1 1
Mouth missing 2 2 2
Eyes only 3 3 3
Absent 4 4 4
Scoring Criteria for 
Facial Expression
Expression FACEXS FACEXM FACEXD
Friendly 0 0 0
Neutral 1 1 X
Unfriendly 2 2 2
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Scoring Criteria for 
Figure Ascendence
Ascendence ASCSEL ASCMOM ASCDAD
Head in top 1/2 0 0 0
Head in bottom 1/2 1 1 1
Head in top 1/4 2 2 2
Head m bottom 1/4 3 3 3
Head in top 1/8 4 4 4
Head m bottom 1/8 5 5 5
Scoring Criteria for




Scoring Criteria for 
Like-To-Live-In-Family (LILIF)






Family 0 1 2 3 4
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Scoring Criteria for 








Scoring Criteria for 







Scoring Criteria for 
Nurturing
Nurturance NURSEL NURMOM NURDAD
Feeding 0 0 0
Holding 1 1 1
Touching 2 2 2
Homemaking 3 3 3
Grooming 4 4 4
Help/playing/eating 3 0 5
Planting 6 6 6
No nurturing 7 7 7
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(Score 0 if figure is facing. Example: ORDM; score 0 if dad 
is facing mom. ORDS; score 1 if dad is not facing self, 
etc.).
Scoring Criteria for 






Scoring Criteria for 
Relative Size of Self
Relative Size of Self
Accurate size within the
family constellation 0
Not accurate size within
the family constellation 1
R ep ro d u ced  with p erm issio n  o f  th e  copyrigh t ow n er. Further reproduction  prohibited w ithout p erm issio n .
1 8 4
Scoring Criteria for 
Teeth Present
Teeth TEESEL TEEMOM TEEDAD
Absent 0 0 0
Present 1 1 1
Scoring Criteria for 






Types of Barrier TBARRSM TBARRSD TBARRMD
No significant
Barrier in between 0 0 0
Less than two persons
in between 1 1 1
Two or more than two
persons in between 2 2 2
Barrier hindering
physical contact 3 3 3
Barrier inhibiting
visual contact 4 4 4
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FORMAT FOR SAMPLES OF 217 SUBJECTS
Row 1 
Interview




7 Sex (1=M; 2=F)
1 8 where born? (1=US; 2=China; 3=Vietnam; 
4=Hong Kong; 5=Taiwan; 6=Others)
2 9 Father birth place (same as above)
3 10 Mother birth place (same as above)
4 11-12 Age when first came to US
5 13-14 Years living in US
6 15 Language preference (l=Chinese; 
2=English; 3=both)
7 16 Marital status of parents (l=Married; 
2=Single; 3=Divorced; 4=Widowed; 
5=Re-married; 6=Others)
3 17 Parents missing in house (0=None; 
l=Dad missing; 2=Mom missing; 
3=Both)
8 18 Grandparents present in house 
(0=Present; l=Absent)
8 19 Number of siblings in house
8 20 Number of other relatives in house
8 21-22 Total number of persons in house
10 23 Family decision (l=Mom; 2=Dad; 3=Both; 
4=Whole family; 5=Others)
11 24 How often make own decision (l=Never; 
2=Seldom; 3=Sometimes; 4=Always)
12 25 Highest educational level of parent(s) 
(l=Elementary; 2=High school; 
3=College; 4=Graduate; 5=Don't 
know; 6=None)
26 School (0=Lodi; l=Sacramento;
2=Oakland; 3=San Francisco; 
4=Lutheran)
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Row 2
Column no. Content 
1-3 ID
4 Activity level of self
5 ..................  mom
6 .................. dad
7   siblings
8 Activity type of self
9 ................. mom
10 ................. dad
11 Figure ascendance of self
12   mom
13   dad
14 Communication level of self
15   mom
16   dad
17 Nurturing level of self
18 ...................  mom
19 ...................  dad
20 Body completion of self
21 ...................  mom
22 ...................  dad
23 Teeth present of self
24 ................. mom
25 ................. dad
26 Facial expression of self
27   mom
28   dad
29 Face completion of self
30 ...................  mom
31 ...................  dad
32 Parents missing in drawing
33 Relative size of self
3 4 Number of siblings in drawing
35 Number of other relatives in drawing
3 6 Grandparents present in drawing
37-38 Total number of person in drawing
3 9 Orientation of dad to mom
40 ..............  dad to self
41 ..............  mom to dad
42 ..............  mom to self
43 ..............  self to mom
44 ..............  self to dad
45 Types of barrier between self and mom
46 .......................... self and dad
47 .......................... mom and dad
48 Like-To-Live-In-Family
49 Scoring by Peggy of Like-To-Live-In-Family
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Where were you born?
1. America 2. Not in America, state where
  2. Where was your father born?
1. America 2. Not in America, state where _________
  3. Where was your mother born?
1. America 2. Not in America, state where _________
  4. How many years have you lived in America?
  5. What language do you prefer to speak?
1. English 2. Chinese 3. Both
  6. What languages can you speak?
1. English only 2. Chinese only 3. Both
  7. Do you study Chinese?
1. Never 2. Before, but not now 3. Yes
  8. What food do your prefer to eat?
1. American 2. Chinese 3. Both
  9. What is the marital status of your parents?
1. Married 2. Single 3. Divorced
4. Widowed 5. Re-married
  10. Who lives in your house?
1. Grandfather 2. Grandmother 3. Father
4. Mother 5. Stepfather 6. Stepmother
7. Brother(s) 8. Sister(s) 9. Others,state
who ________
Including yourself, how many people live in your 
house?____
  11. Do you have relative(s) live near you?
1. No 2. Yes, who ___________
12. How often do you see each other?
1. Almost everyday 2. About once a week
3. About once a month 4. Other_____________
13. What is your birth order?
1. I am the only child 2. I am the oldest
3. I am the middle 4. I am the youngest
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  Older brother(s)
Older sister(s)
  Self
  Younger sister(s)
  Younger brother(s)
  Others, state who ___________
15. Who do you think is the head at home?
1. Father 2. Mother 3. Both
4. Don't know 5. Others, state who __________
16. Who makes the most decisions at home?
1. Father 2. Mother 3. Both
4. Don't know 5. Others, state who __________
17. Do you get to make your suggestions at home?
1. No 2. Sometimes 3. Always
18. Do you feel that you get to choose what to do?
1. No 2. Sometimes 3. Always
19. Who cleans at home?
1. Father 2. Mother 3. Both 4. All
20. What will you do with your parents when they get 
old?
1. Stay with you 2. Let them stay somewhere else 
3. Don't know
21. How often do your parents help you in your study?
1. Never 2. Sometimes 3. Whenever I need help
22. How much time do you spend in homework each day?
1. 0 hour 2. 1-2 hours 3. 3 or more hours
23. How often do you watch TV/video after school each 
day?
1. 0 hour 2. 1-2 hours 3. 3 or more hours
24. What is your religion?
1. I don't have a religion 2. Christian 
3. Buddhist 4. Others, state ____
25. How religious do you think your family is?
1. Not religious 2. Religious 3. Very religious
26. Do you live near a Chinese community?
1. Yes 2. No








Do you have a happy family?
1. No 2. Yes
Do you wish to continue to live in America?
1. Yes 2. No, because __________________
























Do you expect to finish college? 
1. Yes 2. No
What work do you want to do when you grow up?
I. Teacher 
3. Factory worker 





4. Office worker 
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